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Over the past several decades, research has indicated that when parents are
involved in their child’s academic endeavors, their children are more likely to succeed in
school. However, these findings are not congruent with the perceptions of every parent.
For example, several parents reported that as their children become older, their level of
involvement should decrease, while other parents felt as if their non-involvement will not
have an effect either way on their child’s academic performance.
The focus of this study was to investigate the ways college students perceived
their parents’ involvement. Particularly, the overall objective of the study was to
measure differences between groups based on the participants’ gender, grade point
average, age, classification level, their parents’ income level and educational attainment.
For this study, a survey design was employed to collect data. Two-hundred two
(n=202) community college students participated in two empirical studies. The Parental



Involvement Assessment (PIA), formulated by the researcher specifically for this study,
was used to gather the data. In the preliminary study, Cronbach’s Alpha on the
instrument was found to be 0.819.
Several ANOVAs were performed in order to determine the differences between
groups on a number of measures. The results of this research indicated that parental
involvement contributes to community college student success, regardless of gender. In
addition, parents with higher income levels were more likely to be involved.
Additionally, students who were not aware of their GPA indicated that they would know
their GPA if their parents were involved. Last, amid other results, findings indicated that
students with higher GPAs were more likely to be rewarded for grades, were more likely
to be encouraged by their parents, and were more satisfied with the level of parental
involvement. Limitations and directions for future research are discussed.

Key words: parental involvement, academic achievement, community college,
community college students, student perceptions, student achievement
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CHAPTER I
INTRODUCTION

Overview
In the past, parents were not expected to serve as active partners in their child’s
school (Comer, 1986), but a recent report (Teachersnet, 2008), suggested there is a need
for parents to not only be involved, but more involved with all aspects of their child’s
schooling. Although the No Child Left Behind Act of 2001 mandates that parents be
involved, research (National Parent Teacher Association, 1998), has indicated that
parents are not as involved due to several barriers that hinders their involvement in their
child’s education.
Few would dispute research findings (e.g., Brown, Slattery, Mitchell, & Brown,
2003; Epstein, 1995; Freedman & Karr-Kidwell, 1998; Grolnick, Deci, & Ryan, 1991;
Keith & Keith, 1993) that confirm the notion that when parents are involved, changes in
student outcomes are increased on all levels. Although significant contributions to the
field of student academic achievement are abundant, existing research (e.g., Baker &
Soden, 1997; Clark, 1993; Flynn, 2007; Greenwood & Hickman, 1991; Steinberg, 1996;
Walberg, 1984) has focused solely on elementary, middle, and high school students.
The purpose of this study was to explore the relationship between academic
achievement and parental involvement of students at the community college level.
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It was Johnston (1998) who aptly stated “there is one irrefutable truth in
education: parent involvement in the schools promotes student success and achievement”
(p.192). On the contrary, no definitive explanation had been formulated of what
constitutes parental involvement (Baker & Soden, 1997). Hiatt (1964) noted that when
the first federally funded legislation (Project Head Start) was formulated, parents were
expected, among many other obligations, to be involved with the selection of teachers to
assisting students in the classroom.
Since then, Epstein (1987) developed a list of “Basic Obligations of Parents”.
According to Epstein (1987), these obligations pertained to: (a) providing food, clothing,
shelter, health, and safety; and (b) providing child rearing, home training, school
supplies, and a positive environment for learning for their children.
This particular study examined student perceptions among students attending two
rural community colleges in the state of Mississippi. In particular, this study investigated
differences between groups based on the students’ gender, classification level, grade
point averages, age, their parent’s income level and educational attainment. The results
of this research are of benefit to a number of individuals. The results could aid
psychologists and school counselors to develop an awareness of the roles that parents
should play with their children as it relates to academic achievement, while allowing
them to develop strategies and techniques to better understand and accommodate students
who are receiving little to no parental involvement at home. Specific participatory
methods in which parents can engage were evaluated and compared to the students’
perception of parental involvement.
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Context
Parental involvement in regard to student academic achievement should occur at
all levels of academic pursuit (Flaxman & Inger, 1991). Contrary to the above opinion,
other researchers have asserted that children in adolescent stages require the most
attention. Findings from many of the research studies indicated socioeconomic status as
having an effect on a child’s educational attainment (Putnam, 2000). Although
socioeconomic status is a variable that many investigators have compared to student
academic achievement, many have overlooked the underlying fact that the term is
multifaceted and should not be applied to having an independent effect on student
achievement.
Other researchers (Chadwick, 2004; Collier, 1992; Dryfoos, 2000) stated that it is
the effectiveness of community programs and community schools that actually
determines a child’s attainment level, while others (e.g., Coleman, 1988) suggested that
social capital theory be utilized to ascertain ways and reasons that family processes
contribute to a child’s achievement at school, rather than socioeconomic status. Coleman
argued that the social capital of a child can come from numerous places (e.g., his family,
the school, local community), and not just one setting. Additionally, others (e.g.,
Braskamp, 1986; Maehr, 1990; Maehr & West, 2000) noted that students themselves
must be intrinsically motivated in order to excel in school.
Despite the significant amount of literature concerning parental involvement and
academic achievement, current research is focused on the importance of variables such as
socioeconomic status, family processes, and racial differences, particularly ways they
3



relate to students in elementary, middle, and high school (e.g., Brown, Slattery, Mitchell,
& Brown, 2003; Clark, 1993; Epstein, 1995; Freedman & Karr-Kidwell, 1998; Grolnick,
Deci, & Ryan, 1991; Keith & Keith, 1993; Mapp, 2002). These studies have confirmed
that students perform better academically when their parents are involved in their
education.
This study sought from community college students their perceptions of parental
involvement. The study also attempted to define the types of parental involvement that
students required in order to excel at the community college level.

Research Questions
The two research questions that will be examined for this research are:
RQ1: Is there a relationship between student perception of parental
involvement and community college academic achievement?
RQ2: Are there differences in community college student perceptions of
parental involvement based on gender, age, academic achievement,
parents’ income level, or highest level of parents’ education?

Definition of Terms
For the purpose of this study, the following terms have been defined:
1. Parent: any foster parent, grandparent, biological, non-biological parent, or legal
guardian who is able to take care of and be responsible for a child’s education and
daily personal needs.
2. Parental involvement: includes, but not limited to (a) parents being involved in
school, community, and home-based activities (Hoover-Dempsey, 1997), (b)
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“parent’s converse with students about school, check homework, attends events,
and volunteers at the school” (Gutman & Midgley, 2000, p. 227).
3. Student success: goes beyond the “gaming of wealth, fame, etc.” to “a
favorable result” which will include friendship, respect, happiness, and a general
feeling of self-satisfaction (Rahman, 2001, p. 5).
4. College: a building that is used for educational or religious purposes (MerriamWebster’s Dictionary, 2005).
5. Community College: a two-year institution with goals and missions that cater
specifically to those students who were not fortunate enough to attend what some
may label as “elite” universities.
6. Helicopter parent: a parent or parents who tend to hover and become over
involved in their child's life. When thought of, this term is mostly associated with
negative values (National Survey of Student Engagement, 2007).
7. Involvement: the degree to which a parent provides necessary resources and
support (i.e. financial, physical) to their student (s) (Grolnick, Deci, & Ryan,
1997).
8. The Family Educational Rights and Privacy Act (FERPA): a federal law that
protects the privacy of student education records. This law applies to all schools
that receive funds under an applicable program of the U.S. Department of
Education (20 U.S.C. § 1232g; 34 CFR Part 99).
9. Academic self-efficacy: Students feel confident that they can master the
work in school (Gutman & Midgley, 2000).
5



10. Academic achievement: “refers to how a high school student feels about his or
her academic performance the first year of college” (Middleton, 2008, p. 7).
11. Grade point average (GPA): “the average grade earned by a student, figured by
dividing the grade points earned by the number of credits attempted” (The
American Heritage Dictionary of the English Language, 2000).

Conceptual and Methodological Design
This study is an addendum to the many reviews of literature and other studies that
have been conducted about parental involvement and the role that parents play in student
academic success. This particular research focused on students in the Mississippi Delta
who attended one of two rural community colleges. All the previous research has
focused on the success of students if their parents were involved at the elementary,
middle, or high school level. This study involved students enrolled in academic courses
at the community college level. Students were allowed to participate at a number of
locations (e.g., home, library on campus, public library in community).
The participants responded to certain background questions that dealt, among
other things, with their parents’ income level and parents’ knowledge. Knowledge level
was based on questions that dealt with their knowledge of where certain buildings were
located on campus. Each participant also had an opportunity to list ways in which they
felt their parents could be more involved.
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Conceptual Framework
In order to better understand the concept of parental involvement and college
student academic achievement, three conceptual frameworks were examined. All three
of these frameworks are based on the concept of parental involvement along with the
following variables: parents’ educational level, student motivation, community
involvement, and socioeconomic status.
The first conceptual approach is based on previous research conducted by
Coleman (1988). Coleman’s approach was based on the notion that social capital is a
resource that affects behavior. In his reports, he stated that, with respect to college
attendance, social capital comprises obligations and expectations, information channels,
and social norms. Based on his model, it was demonstrated that parents who were
educated and had the financial resources were able to invest in their children’s education.
A second conceptual approach is that of Schneider and Stevenson (1999).
Schneider and Stevenson postulated that, regardless of the extent of parents’ educational
desires for their child, they did not deem it necessary to assist their child in creating
impracticable concrete goals for the future because their child might have skewed
ambitions. Parents believed that their children had not, by the end of high school decided
the careers they wanted to pursue and that they made college choices that did not prepare
them for their desired careers.
The third and final approach was based on Hoover-Dempsey and Sandler’s (1997)
model. Their framework suggested that parents who had not attended college were less
likely to be involved in college planning activities because they felt that those activities
7



held by the institutions were not aligned with activities that they perceived as appropriate
behavior. In addition, they did not feel as if their involvement had positive effects on
their child’s outcomes, and they felt that the school did not want them to be involved.
Based on these frameworks, the following variables were analyzed for this study:
student grade point averages, age, classification level, their parents’ income level and
educational attainment.

Proposed Methodology
Survey responses concerning community college students and their perceptions of
parental involvement were collected. Prior to the completion of the survey, each
participant was required to read the letter issued to them by the researcher and selected
instructors. Each willing participant was asked to print and keep a copy of the informed
consent statement for their records before completion of the survey. Participants were
informed in the letter of invitation and in the informed consent statement that they could
skip any question and stop their participation in the survey at any time without negative
consequences being associated with their withdrawal.
Preliminary results were analyzed for comparison of the current hypotheses in
relation to theoretical and empirical research. Due to the absence of studies conducted on
college students and academic achievement, few assumptions could be made. However,
if it had been demonstrated through the results of the preliminary study that students were
very satisfied with their parents’ involvement, it would not have been necessary to
proceed with the current study.
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Although participants were required to log-in with their five-digit student ID
number (provided to them by the institution) in order to participate, they were assured by
the researcher as well as in the informed consent statement that their student ID numbers
would not be attached to the statistical measures utilized to analyze the data. They were
also informed that the only individuals who would have access to those numbers were
those who were directly involved with the coding and analyzing of the data. All data
were stored in an undisclosed folder until the completion of the study, at which point the
data were destroyed. Participation was voluntary.

Statement of the Problem
The problem was to determine if there were any differences in the academic
achievement of students at the community college level based on their perceptions of
parental involvement.
Particularly, this study measured differences between groups based on the
dependent variable grade point average and independent variables of the: students’
gender, age, classification level, parents’ income level and educational attainment.

Significance of Study
This study was significant due to the fact that all available literature has focused
on elementary, middle, and high school students. In addition, this study added to
research that had been previously conducted and strengthened the entire scope of
literature on academic success. From students’ standpoint, this study was beneficial
because if they felt as if they were not being encouraged by one or both parents, they
9



could review the literature and understand the reasons that their parents might not be as
involved as they could be. Students also needed to understand that their self-image was
shaped at early stages in their life, which might have caused them not to be intrinsically
motivated as compared to their peers; however, they could become better individuals
despite the non-encouragement given at home.
Most findings were anticipated to be of greater value to the parents of these
students. If clear connections could be established between actions that parents view as
parental involvement and student success, then parents could understand better ways to
motivate and assist their children not only to perform better at the community college
level, but to pursue advanced education beyond the level of the associate’s degree.
Additionally, school counselors and physicians benefited from the findings of this study
in that they were able to properly identify and handle at-risk students while they were on
campus.
The research explored in this study will provide a basis for discussion among
teachers, community leaders, policy makers, students, and administrators in regard to
parental involvement and student success at the community college level. This research
was designed to demonstrate the value of parental involvement in the lives of community
college students and to assist parents in developing motivational techniques to further
assist their children.
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Organization of the Dissertation
Chapter 1 introduces background information on parental involvement and its
affect on student academic achievement. Additionally, the purpose of the study,
hypotheses, key terms, conceptual design, and the proposed methodology are explained.
Chapter 2 begins with an extensive overview of parental involvement. More
specifically, literature on how the term is defined, barriers that affect parental
involvement, frameworks of parental involvement, the parental involvement theory,
benefits of parental involvement, and negative characteristics of over-involvement are
examined. Second, this review will focus on the community college and the types of
students that attend these institutions. Following this section, research studies in this area
as they relate to the current study and a model of how the community at large can be
involved in assisting students achieve academic success will be discussed. Finally, an
examination of a model of student achievement will be examined.
Chapter 3 explains the procedures and methods in the data collection process of
this study along with discussions of the preliminary and formal studies.
Chapter 4 describes the results in numeric form based on the support for or lack of
each hypotheses.
Chapter 5 concludes this dissertation with the description of findings, conclusions
of the findings, limitations of the study, and directions for future research.
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CHAPTER II
REVIEW OF THE LITERATURE

Introduction
This study is an investigation of college student perceptions of parent
involvement. More specifically, this study gathers information based on students
attending two rural community colleges and ways that they feel their parents are involved
based on their gender, age, grade point average, classification level, and their parent’s
educational level and income status. This chapter reviews the literature in the field of
parental involvement.
This chapter begins with a description of and how the concept of parental
involvement evolved. Second, several frameworks of parental involvement, in relation to
describing both how and why parents can become involved, and the different partnerships
that can occur between parents, the school, and the community will be examined. Third,
the theory of parental involvement will be discussed. Fourth, studies that are relevant to
this topic will be examined along with the key reasons as to why parents choose to
become involved in their child’s education. Following the research studies, barriers that
hinder parent involvement will be reviewed. Next, the negative outcomes associated with
over-involved parents, better known as “helicopter parenting,” will be outlined. Then,
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the role of the community at large and descriptions of the community college and the
students who attend these institutions will be discussed.
Finally, the literature review will conclude with a discussion of the student
achievement model, intrinsically motivated students, grades in regard to student
motivation, and several of the many parental involvement organizations that have been
developed to increase parents’ involvement regarding their child’s education.

Parental Involvement

Definition of Parental Involvement
Many researchers (e.g., Ascher, 1988; Bassler, & Brissie, 1987; Crystal, Chen,
Fulingi & Stevenson, 1994; Dornbusch, Ritter, & Steinberg, 1991; Epstein, Simon, &
Salinas, 1997; Fitton & Gredler, 1996; Hoover-Dempsey, 1997; Lareau, 1987; Soto,
1988; 1989, Stevenson & Baker, 1987) have defined parental involvement based on a
variety of factors. While Sotto (1988) defined the term by focusing on the attitudes of
parents’ aspirations, Crystal, Chen, Fulingi, Stevenson (1994) focused on the child’s
educational success.
Other researchers (e.g., Fitton & Gredler, 1996; LaBhan, 1996) noted that the
general explanation of the term is defined as any interaction that occurs between a parent
and a child or parents and school which promotes their child’s development. These
researchers stated that the term should not be viewed as differences between variables in
comparison to how a child succeeds or what the attitudes of their parents are, but
commitment and participation on the part of the parents to the school and the school to
13



their children. However, Vandergrift and Greene (1992) stated that parental involvement
does not have to encompass the school at all as long as the parents are supportive and
active. It is their belief that if parents are active, they are being involved in activities
where they are visibly seen, but not necessarily at their child’s school, and if they are
supportive, they sympathize with and encourage their child. As Vandergrift and Greene
noted, “this combination of level of commitment and active participation is what makes
an involved parent” (p. 57). In contrast, Jesse (1995) found that parental involvement did
not have to include involvement in academic endeavors, but could include functions
needed at the school such as parents assisting with fundraising or baking cookies.
The Elementary and Secondary Education Act (ESEA) defined the term parental
involvement “as the participation of parents in regular, two-way, meaningful
communication involving student academic learning and other school activities, including
ensuring: (a) that parents play an integral role in assisting their child’s learning; (b) that
parents are encouraged to be actively involved in their child’s education at school; (c)
that parents are full partners in their child’s education and are included, as appropriate, in
decision-making and on advisory committees to assist in the education of their child; and
(d) the carrying out of other activities” (U.S. Department of Education, 2004, p. 3).
These most commonly recognized definitions of parental involvement require
some action of the parent which relies on time, money, availability, knowledge, and so
forth. Thus, “the most widely accepted definition of parental involvement focuses on
behaviors that can be more easily accomplished by middle- and upper income parents”
(Mapp, 2002, p. 45).
14



However, since parental involvement at the community college level may be
viewed differently, such as parents are not expected to bake cookies, attend meetings, or
help with homework, but are expected to be supportive and encouraging, this research
hypothesizes that:
H1: Parents with higher levels of income will be more
involved.

Development of Parental Involvement
Over the last 25 years, many investigations of parental involvement as well as
how the term should be defined have changed dramatically, congruent with established
social beliefs and differing view points (Ascher, 1987). During this time, “a social
movement was emerging whose goal was to empower all segments of society, even at the
expense of existing social hierarchies” (Ascher, 1987, p. 8).
Consequently, many programs were formulated due to the Economic Opportunity
Act such as Head Start and Follow Through (e.g., Ascher; Hiatt, 1964). Ascher found the
underlying purpose of implementing Head Start was to end the continuous divide of
poverty by educating lower income children in preschool so they would not be behind
other children when entering school. Hiatt (1964) noted that when the first federally
funded legislation (Project Head Start) was formulated, parents were expected to be
involved with numerous school activities. During that time, parents were expected
among many other obligations, to be involved with the selection of teachers to assisting
students in the classroom.
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Although initiatives to encourage parental involvement were formulated since the
1970’s, parental involvement did not improve, nor was it well understood. Despite the
contentious and complex timeline of parental involvement, the number of forces that
allowed hope, and the strategies that encouraged parent participation, neither parent
participation nor community control were fully understood (Ascher, 1988).
According to Ascher, several opinions regarding this decline of lack of understanding can
be attributed to one of the following reasons: (a) experts not allowing parent
involvement, (b) each group having their own image of what parental involvement should
be, (c) several low-income parents remaining inactive, and (d) those teachers who were
working diligently to enhance schools started to believe that their efforts in attempting to
fight over parents being involved felt that those battles were in essence taking away the
much needed attention common to schools.
Regardless of the broad definitions that have been formulated in defining parental
involvement and the many efforts made attempting to achieve an immense amount of
parental involvement, several educational and social factors have brought to the forefront
a focus on the connection between parents and good schooling (Ascher, 1987).

Frameworks of Parental Involvement
The No Child Left Behind Act of 2001 mandates parental involvement. Due to
this fact, frameworks are pertinent in that they provided parents with much insight on the
specific ways that they can become involved as active participants in their child’s
academic achievement. Several frameworks (Cervone & O’Leary, 1982; Epstein, 1995,
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1992; Hoover-Dempsey & Sandler, 1997) seek to explain the ways that parents can
become involved.
Cervone and O’Leary’s (1982) parental involvement continuum places parental
involvement in one of the following four categories: “report progress,” “special events,”
“parent education,” and “parent teaching.” The report progress begins with teachers
sending good news notes home to parents by the student in which they are not required to
comment. After the progress of students are reported back-and-forth from teachers to
parents and parents-to-teachers, parents can then become involved in special event
activities. According to them, when a parent has had the privilege of being elevated to
special events, they are allowed to be involved in the direct planning of and being a part
of these different events (e.g., gym shows, audio visual presentations, and end-of-the year
picnics).
After parents engage in a number of special events, they are then allowed to
participate in different educational opportunities provided by the school (e.g., enrolling in
courses in which they are informed on curriculum changes, attend parent-to-parent
meetings). Last on the continuum is the final, yet most demanding and active of the
participatory methods, labeled as parent teaching (Cervone & O’Leary, 1982). At this
stage, when parents have the opportunity or feel ready, they devote much time and energy
in teaching classes and they also may enroll in different workshops provided by the
school.
Cervone and O’Leary (1982) suggested that “if teachers would like parents to be
actively involved as a teacher in the classroom, they need to carefully assess how they are
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going to move parents along the passive-active continuum” (p. 49). Some parents,
according to Cervone and O’Leary, may be ready to go directly into the classroom with
no invitation required while others may need to be encouraged. Colangelo, Assouline,
Chen, and Tsai (1999) warned that educators need to be cognizant of the fact that if
parents do make a decision to request curriculum changes accompanied with no evidence
showing the actual need, this would be considered as a form of over-involvement, which
is a major error that exists within their continuum. In spite of the involvement needed
from parents, Colangelo, Assouline, Chen, & Tsai stated that parents would be viewed in
this context as advocates.
Weisz (1990) developed nine specific volunteer activities in which parents could
be involved. These volunteer practices include parents: (a) operating a telephone
network with other parents, (b) serving as a resource pool, (c) helping with tutorial and
remedial work, (d) working with small groups or individuals in classes, (e) explaining
school programs and needs to the community, (f) helping with field trips, (g) assisting
with extracurricular activities, (h) raising money for school projects, and (i) helping
arrange open house activities and meetings.
Gordon (1997) formulated six roles that parents can take on when involved with
their children’s school. He suggested that parents could act as: (a) an observer inside
and outside of the classroom, (b) decision makers, (c) volunteers in the classroom, (d)
paid paraprofessionals, (e) learners themselves, and (f) teachers of their own children.
The final, and perhaps that most widely used, framework to be discussed is the
one formulated by Epstein (1995). In large contrast to the aforementioned frameworks,
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Epstein’s framework aids educators in developing ways that the school, family, and
community can develop partnerships in assisting students to excel higher academically.
Epstein’s categories of parent-school partnerships are defined as:
1. Parenting: occurs when schools assist families in establishing home environments
to support their children as students.
2. Communicating: when effective forms of school-to-home and home-to-school
communication about school programs and children’s progress are designed.
3. Volunteering: teachers recruit parents and organize parent help and support.
4. Learning at home: takes place when schools provide parents with information on
how they can improve their support in helping their children at home with
homework and other curriculum-related activities, decisions, and planning.
5. Decision Making: parents become actively involved in making school decisions;
they develop as parent leaders and serve as representatives by serving on different
advisory boards.
6. Collaborating with Community: resources and programs are identified and
integrated from the community in order to strengthen school programs which
symbolizes a sense of shared responsibility for each group involved (Epstein,
1995).
Despite its frequent usage and reference, critics of Epstein’s (1995) model found
that her classification system has yet to be utilized to guide empirical efforts (Barker &
Soden, 1997). Although the above frameworks are significant to the field of parental
involvement and have been utilized in a number of research investigations, none have
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been evaluated at the community college level. Evaluation of parental involvement
frameworks is beyond the scope of this research as this research does not evaluate the
level of parental involvement; it determines the student’s perception of his or her parent’s
involvement.
This research assumes that whatever level of parental involvement has occurred in
the past twelve years, it will either remain the same or decrease once the student leaves
the secondary level of education and pursues a college education. Therefore, this
research looks at the students’ perceptions of parental involvement and how other factors
make a difference on their perceptions based on their gender, classification level, grade
point average and their parents’ education and income level.

Parental Involvement Theory
Since the 1960’s, many researchers have attempted to concretely define parent
involvement, but were met with disappointment. While several parents were completely
passive and not concerned with the daily happenings of their child’s success because they
felt that it was the responsibility of the school to ensure that each of their children
excelled academically, administrators began to feel as if their mandates for parental
involvement were actually taking the much needed attention from them accomplishing
top priority tasks that they felt were more significant to those problems that the schools
were facing.
During this time and to date, researchers (e.g., Ascher, 1988; Bloom, 1964; Clark,
2002; Epstein, 1995, 1987, 1992; Getzels, 1974; Henderson, 1987; Shirley, 1997) also
began to investigate a number of variables as to what they believe constitutes parental
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involvement (i.e. involvement with homework, involved with school, encouraging,
attending school activities) and what affects parental involvement in the lives of those
students in the K-12 sector. On the other hand, one researcher in particular (Lam, 1997),
categorized parental involvement into two sections: (a) family processes and (b) family
status in regard to how the family at large has an impact on their children’s educational
outcomes.
The theory posted by Lam (1997) regarding family processes is defined as
“behaviors and interactions with family members, such as parenting styles, parental
discipline, and parental involvement in education” (Lam, p.6). Lam suggested that it is
the parenting styles that parents employ, their level of involvement, and the discipline
that have an impact on their children’s level of academic achievement. In contrast to the
family process model, the family status or what is also referred to as the social address
model suggests that it is the family structure, parental educational level, and
socioeconomic status, size of family, and racial factors that can be attributed to the
disparities that exist in achievement.
Researchers who did not support the family process or family status model noted
that the best indicator of a student’s achievement is not income or social status, but
parents who regularly encourage learning, express high expectations, and become
involved in their children’s community (Henderson & Berla, 1994; Wherry, 2003).
Research (e.g., Epstein, 1992, 1995, 1987; Grolnick, Deci, & Ryan, 1997; Keith,
& Keith, 1993; Mapp, 2002) shows that when parents are more involved, the child has
improved outcomes and with the passing of the No Child Left Behind Act (2001) which
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mandates parental involvement, this topic is on the forefront of research again. However,
no studies have investigated the above variables in determining whether parental
involvement of students at the community college level will render the same results.
Therefore, this study hypothesizes that:
H2: Students with higher GPAs will be more satisfied with their
parents’ level of involvement.
H3: Students with higher GPAs will have parents who motivate
them.
H4: Students with higher GPAs will have parents who provide
rewards based on their performance.
H5: Students with higher GPAs will have parents who encourage
them.
H6: Students with higher GPAs will have parents who are proud
of their academic success.
H7: Younger students will have parents who are more involved.

Review of Germane Research Studies
As previously mentioned, a number of researchers formulated their own opinions
on what parental involvement is and how it affects the way children succeed
academically. Some stated that parents are involved when they assist their children at
home and at school (e.g., Hoover-Dempsey & Sandler, 1997; Mapp, 2002; Marcon, 1999;
Sanders & Harvey, 2000; Simon, 2000), while others noted that it is the community that
has an impact on the way a child excels academically (e.g., Clark, 2002; Sanders &
Herting, 2000). Additionally, differences were explored by other researchers who
hypothesized that there would be differences in the academic achievement of students
based on activities performed in the home as opposed to those students engaged in at
school (e.g., Gutman & Midgley, 2000; Shumow & Miller, 2001; Williams, 1998), while
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others focused on the socioeconomic status of families alone or in combination with
some of the above variables (e.g., Milne, Myers, & Ginsburg, 1986).
The level of education that a parent has obtained has been considered an
important factor in the educational environment for their children. Schneider and Laiken
(1980) found in their study that if mothers received an additional year of schooling, their
children’s test scores would increase by 1.2%. They pointed out that one explanation of
this can be attributed to educated parents being more knowledgeable of different subjects.
Bers (2005) conducted three studies on community college students and their parents.
Overall, findings indicated that parents do have high educational aspirations for their
children and they would like for their children to obtain credits and a grade point average
that will transfer to a four-year institution.
Gutman and Midgely (2000) investigated negative factors (e.g., academic “selfefficacy”, parent involvement, feeling supported by teachers, feeling they “belong” at the
school) associated with students from low-income and families of color making the
transition to middle school. They attempted to ascertain if these variables could be
controlled. They concluded with the following: all students on average have higher
GPAs in the fifth grade than in the sixth, students with higher academic self-efficacy had
higher GPA’s than their classmates, but, parental involvement, support from teachers,
and a feeling of belonging did not have an affect on the student’s GPA. On the other
hand, when Gutman and Midgely combined self-efficacy, sense of belonging, support,
and parental involvement, different results were indicated. Students with high parent
involvement and a high sense of belonging at school had higher GPAs than those students
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with low parent involvement and a sense of belonging. Additionally, students with high
parental involvement and high teacher support have higher GPAs than their peers who
did not. Academic efficacy did not fluctuate when compared to parent involvement,
sense of belonging, or teacher support.
Sanders and Herting (2000) sought to explain differences between how each
gender relates to their families, the school, and institutions in the community. Findings
from their study are as followed:
1. African-American girls reported greater parent and teacher support, more
involvement in church, better behavior in school, more self-confidence in school,
and higher grades.
2. African-American girls had higher levels of positive factors and lower levels of
disruptive factors than African-American boys.
3. Both girls and boys suggested that when support is received from the church,
family, and teachers, their attitudes are better and they have higher achievement.
4. African-American girls spend more time with family members, and boys spend
more time with friends.
5. African-American girls reported more family supervision and higher expectations.
6. African-American boys reported less teacher support, but it was proven that
teachers have more of an impact on boys’ achievement than the girls.
Barge and Loges (2003) compared parents’, students’, and teachers’ perceptions
regarding their perceptions of parental involvement. They found that building positive
relationships with teachers and monitoring a child’s academic progress were the two
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common themes that surfaced between the parents, teachers, and the students in regard to
the activities that count as high-quality parental involvement and communication. In
contrast, there were differences between the way each group responded regarding
discipline and engagement.
First, parents did not mention openly that discipline should be a key strategy for
parental involvement, but encouragement and monitoring are key strategies. Students, on
the other hand, acknowledged that the significance of administering rewards and
punishments (i.e. telephone conversations with friends, being able to participate in sports)
indicated a sense of love and support from their parents. One way that teachers did not
view was in the form of parents whipping their child or taking away certain privileges.
In regard to extracurricular activities, parents were more focused on building
relationships with the community and its agencies to formulate extracurricular activities
for their children, while the students and teachers were more focused on the parent’s
communication with them and with those outside school within the community.
Similarly, Freeman and Karr-Kidwell (1998) conducted a study at two different
high schools measuring different variables in which they examined the perceptions of
parents, students, and teachers about parents’ involvement in their child’s education and
development, and academic achievement. Freeman and Karr-Kidwell found that at
school A, communication between the school and parents was better than school B and
that school A had a lower proportion of nonparticipating parents. Additionally, it was
found that student perceptions of parental involvement often differed from those of
parents in regard to their own participation; however, student responses were similar.
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School A was considered to be a high performance school in regard to tests and
assessments, while school B did not meet the state’s expectations. Finally, teachers at
both schools believed that they were reaching out to parents, which according to Freeman
and Karr-Kidwell suggest that parent involvement is beneficial in the schools. They
concluded by stating that, “parents must be made to feel that they are the true owners of
the school” (p.1).
Results from the aforementioned studies suggest that parents’ educational
attainment, race, and gender make a difference regarding parental involvement. Research
also indicates that parents, students, and teachers have differing views on what parental
involvement is. This study only measures student’s perception of parental involvement.
Additionally, these studies have focused on children in K-12, not students attending a
community college. Therefore, this research hypothesizes that:
H8: Parents who have completed college will be more
involved.
H9: Gender will have no effect on parental involvement.

Limitations of Existing Research Studies
Although significant contributions have been made to the field of student
academic achievement and parental involvement on younger adolescents, research
regarding this topic on collegiate students has been overlooked. Moreover, critics (e.g.,
Baker and Soden, 1997) of these studies found that if different methodologies were
undertaken, as well as different variables tested, results may have been more accurate in
understanding why certain phenomenon did or did not occur.
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In particular, Herman and Yeh (1980) stated that even though parental
involvement has been a major concern of America schools, research investigations on the
effects of involving parents in their child’s education is limited. Seemingly, Herman and
Yeh decided to investigate the affects of having parents involved. They concluded with
these indications: (a) parental involvement in schools is helpful, (b) the degree of parent
interest and participation in school activities was positively related to student
achievement, (c) parent’s perceptions of their influence in decision-making and the
perceived quality of parent-teacher relationships were positively related to parent
satisfaction, and (d) no differences existed between the amount of school-home
communication and student achievement.
Afterward, Baker and Soden (1997) examined over two-hundred articles on
parent involvement and highlighted what is known about the topic and to mainly provide
evidence that demonstrates the significant gaps that exist within research, programs, and
practice. Baker and Soden stressed major concerns regarding the methodology and
results of a number of studies based on the overall quality and thoroughness of the
studies. Based on their analysis, four major findings were reported.
First, only three of the empirical studies reviewed met the standard of using a true
experimental design method. Second, the effects of engaged parents, other components
of the program, or other influences should have been controlled. Third, major
inconsistencies existed in the way that parental involvement was defined. For example,
in some studies the term was defined as parents’ aspirations while in others, it was
defined as parents assisting their children with their homework. Baker and Soden
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recommended that measuring tools need to be developed for framing a universal
definition for the term. Finally, not all studies used objective measures or direct
observation.
Baker and Soden observed that most of the studies used parent, student, and
teacher reports. Baker and Soden believed, “many of these processes could have been
better explored through open-ended and observational techniques which would produce
rich data, shed light on complex processes, and generate new hypotheses” (Baker &
Soden, p. 15). In particular, the cumulative knowledge generated in the studies reviewed
suggest the importance of several types of parent involvement: (a) the provision of a
stimulating literacy mad material environment and (b) high expectations and moderate
levels of parental support and supervision, appropriate monitoring of television viewing
and homework completion, participation in joint learning activities at home, an emphasis
on effort over ability and autonomy, and promoting parenting practices (Baker & Soden,
p. 17-18).

Reasons Parents Become Involved
As previously mentioned, parental involvement has been mandated (No Child
Left Behind Act, 2001) for a number of reasons. One major reason can be attributed to
the Title I funds that school districts receive. According to the act, every school district
in America who receives Title I funds and every school that receives Title I dollars must
have a written parent involvement policy. Additionally, this policy must be collectively
approved, developed, and distributed to the parents of participating children in the local
community.
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Hoover-Dempsey and Sandler (1997) proposed that parents become involved for
three reasons. As Figure 1 shows, the first reason is due to the parents’ role construction.
Hoover-Dempsey and Sandler noted that this role construction is determined by how
involved parents believe they are supposed to be. This belief may be based on their
attitude, beliefs, and values as well as societal beliefs of how parents should behave.
Second, these researchers proposed that parents are motivated to become involved
in their child’s education based on how influential they can be in producing a positive
outcome. They term this construct self-efficacy. Hoover-Dempsey and Sandler (1997)
found when self-efficacy theory is applied to parental involvement based on a child’s
education, parents will make their involvement choices by proactively thinking through
their behaviors and what outcomes will likely be a result of the actions that they might
employ.

Role Construction
Personal Efficacy

Parental Involvement

Achievement

Student Invitingness

Figure 1. Hoover-Dempsey and Sandler’s Model of Parental Involvement.

Third, parents become involved due to invitations, requests, and opportunities that
schools provide for parents’ parental involvement. Their research found that the first two
constructs exert more influence on parental involvement than the third construct. In
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particular this research found that invitations for involvement were only effective when
they were able to satisfy parental role construction and sense of efficacy.
This research has yet to be applied to community college students; however other
researchers (e.g., Bandura, 1994; 1986a; 1989a, & Clark, 1993) have tested the second
construct, sense of efficacy, of Hoover-Dempsey and Sandler’s (1997) model in several
research investigations.

Self-Efficacy
Of great significance to understanding the varied involvement choices that
individuals make is self-efficacy. Bandura (1994) defined perceived self-efficacy as a
person’s belief about their capabilities to produce designated levels of performance that
exercises influences over events that affect their lives, while self-efficacy beliefs
determine how people feel, think, ways that they motivate themselves and behave.
Self-efficacy beliefs are concerned with skills, “but with beliefs about what one
can do with the sub-skills one possess” (Bandura, 1986a, p. 368). Bandura (1989a) stated
individuals with stronger self-efficacy beliefs are eager to set higher goals for themselves
being aware that with higher goals come higher commitment levels to meeting their
goals. Additionally, if individuals have strong self-efficacy beliefs, they will be more
inclined to put forth greater effort in response to difficulty or less than satisfactory
performance on their part. Bandura added that these individuals view difficulties as
challenges to be mastered rather than threats to be avoided. Since parents believe that
they can exercise control over adverse events, they do not “conjure up apprehensive
cognitions, and are therefore not perturbed by them” (Bandura, p. 1177).
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Bandura (1989a) conducted a study in which he compared achievers with “low”
self-efficacy to those achievers with “high” self-efficacy. Bandura (1989b) noted that
those individuals with high self-efficacy respond to difficulties or failures in the
particular setting in which they occur with increased effort because they believe that
failure is due to insufficient effort rather than lack of ability as opposed to those
individuals with low in self-efficacy. According to Bandura, the three major
characteristics of low self-efficacy individuals are that: (a) they tend to avoid situations
in the context that they occur, (b) their stamina decreases or stops altogether, and (c) if
they experience failure, their motivation to become involved will decrease which will
cause them to give up and are slow to recover because they perceive failure as caused by
personal deficiencies and failure will cause them to “lose faith in their capabilities”
(Bandura, p. 731). In its most extreme stage, perceived self-inefficacy brings about a
sense of “vulnerability to total loss of personal control” (Bandura, 1986a, p. 369).
Bandura (1989a) concluded by stating that perceived self-efficacy may even
cancel out parents being involved even if they anticipate that there will be positive
outcomes from specific behaviors in that particular environment in which their
involvement is deemed necessary.
Hoover-Dempsey, Bassler, and Brissie (1992) investigated parents’ efficacy for
helping children succeed in school in regard to the relationship of the effects it would
have on parent involvement. In their study, parent efficacy was defined as parent’s
beliefs about their general ability to influence their children’s developmental and
educational outcomes, about their specific effectiveness in influencing the child’s school
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learning, and about their own influence relative to that of their colleagues and their
children’s teacher.
Based on the above evidence, Hoover-Dempsey and Sandler (1997) provided
three suggestions given by parents based on their beliefs in regards to their self-efficacy
as it relates to assisting their child in school. First, parents with a higher sense of efficacy
who assist their children to succeed in school are likely to believe that their involvement
will make a positive difference for their children. Second, parents are more likely to
believe in their own ability to overcome challenges and that they can deal successfully
with any problems that may arise. Third, parents are more prone to endure through
difficult challenges that are related to their own achievement of successful involvement
or even their children’s difficulties in attempting to meet existing demands set forth by
the school. However, parents who are low in efficacy are likely to circumvent
involvement due to fear of confronting their own perceived inadequacies or because of
their assumptions that their involvement will not produce positive outcomes for neither
them nor their children (Hoover-Dempsey & Sandler).
Clark (1993) issued findings on ethnographic variables stating that higherachieving high school students’ parents, compared to lower-achieving students’ parents,
saw “themselves as wiser (‘if not smarter’) than the children” (p. 122). In this context,
wisdom appeared to involve parental beliefs that they could help their child and that their
child would benefit from their involvement. In a report issued later by Clark, based on
survey data from four- hundred sixty ethnically diverse parents of third graders, findings
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indicated among other things that high achievers’ parents showed significantly higher
efficacy scores than low-achievers’ parents.
These variables have yet to be tested in a community college setting; however, as
previously mentioned, these constructs are beyond the scope of this study as this study
only measures the students’ perceptions of parental involvement not the actual amount of
parental involvement.

Universal Barriers Affecting Parental Involvement
The National Parent Teacher Association (National PTA) identified ten major
roadblocks as to why parents are not as involved as they would like to be. This
information focuses on ‘how’ parents are involved versus the previous research which
focuses on ‘why’ parent are involved (e.g., Cervone and O’ Leary, 1982; Epstein, 1995;
1987). This information includes systematic procedures and forming partnership
initiatives with the community at large and with their child’s school by slowly
progressing on a continuum in which they end up teaching in different classroom settings.
Parents can only successfully assist their children in reaching their full academic
achievement potential when the following barriers outlined according to National PTA
(1998) are removed:

Time
Many activities, according to parents, are often scheduled during the normal work
hour schedule, therefore interfering with their work responsibilities. Due to this fact,
parents have listed time as the single most important barrier as to why they do not
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volunteer, attend necessary meetings, and serve on different decision-making committees
at their child’s school (National PTA). Parents stated that the only way these time
roadblocks can be removed is if school officials schedule meetings at different times (e.g.
morning, afternoon, night), think about having food available for those parents who work
in the late afternoon, hold meetings at different places (e.g. park, library, another parents
home, another parents office), and to not only schedule meetings to simply discuss
students, but at other meetings students can also be discussed with a number of other
topics so that the number of meetings can decrease and more can be accomplished.

No Sense of Value
According to the National PTA (1998), although most parents are aware of the
findings that they are the key predictor in their child’s academic success, most of them do
not feel that they have anything worthy of contributing. This feeling of low respect can
be attributed to the parents having had a negative school experience themselves; feeling
intimidated by the principals, teachers, and PTA leaders. Another finding, to date, is that
some of the volunteer and school programs are requiring that those parents who regularly
participate be fingerprinted and those parents who have had negative encounters with the
law tend to refrain from participating due to their fear of being embarrassed. Parents feel
that schools should attempt to pinpoint those who feel less valued and send a personal
invitation to them so that their comfort levels can increase, communication should be
consistent and relationships built on trust between the school, officials, and teachers. If
some parents have low literacy skills, the school should provide communication to those
parents in the form of phone calls, video messages, and even home visits.
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Hostile Environment
It has been proven that actions speak louder than words, and even though some
parents may not have obtained a college degree, they are able to fluently and effectively
read facial expressions of the faculty and staff at the school. In addition to facial
expressions playing a role, the overall physical appearance at the school also plays a role
on how welcomed parents feel when they arrive at the institution. The National PTA
asserted that parents feel that if they are simply communicated with and told that their
participation is wanted and needed, if a parent center or some type of excluded area is set
aside for parents only to meet with when they arrive at the school, and if the school
would post welcome signs in all languages that are spoken at the school at the entrance
door on each classroom, parents would feel more comfortable and welcomed when they
are present for participation.

Not Knowing How to Contribute
Many of these parents have great talents, but they are not sure how to express
them or if they are really needed. Parents feel as if officials should not wait until they ask
to participate, instead contact them when necessary. Parents feel that a list should be
complied of the necessary contributions and qualities needed by the teachers and
administrators, surveys should be administered to parents asking their opinions on what
school policies are needed from them to positively participate, and parents and schools
officials could share their lists with one another in order to compare feasible and practical
ways that their talents could be used.
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Unfamiliarity of the School System
In regards to college students, the Federal Educational Rights and Privacy Act of
1974 (FERPA), also known as the Buckley Amendment, this act applies to all public and
private educational agencies or institutions that receive federal funds from the U.S.
Department of Education or whose students receive such funds and repays them to the
specific agency or institution. There are five regulation requirements of this law. These
five regulations pertain to: (a) students’ right of access to their education records, (b)
students’ right to challenge the content of their records, (c) disclosure of “personally
identifiable” information of the student to outsiders, (d) the institution’s obligation to
notify students of their rights under the act and regulations, and (e) recourse for students
and the federal government when an institution may have violated the act or regulations.
Since the passing of the Buckley Amendment, some parents are afraid that they are also
not permitted to be involved in certain ways and furthermore allowing them to not be
aware of their rights as parents. Due to this fact, parents feel that they should be provided
with a handbook listing all of the procedures, (National PTA, 1998) laws, and regulations
outlining their boundaries. Along with this information should be all contact information
(e.g. e-mail addresses, telephone numbers, pictures) of administrators, staff, PTA
officers, and others. This law may affect students at the community college since they
are often 18 or older and are adults in the eyes of the law, thus reducing parental access to
records.
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Less Fortunate Parents
In order for parents to be fully alert and involved in their child’s academic
success, they must first take care of their own personal needs by having an adequate food
supply, clothing, and shelter. It is the belief of the parents that if the school provided
them with a handbook of social programs that aids needy families and if they, the schools
themselves have ties with social agencies, if provided with the information in time, they
would be more involved.

After-hour Care Issues
During normal work hours, no qualms exist within parents about leaving work for
participation purposes, but at five o’clock, the question of concern is, “Who will keep my
toddler while I am in this meeting?” With that said, parents feel as if childcare services
are provided by the school that they would be more involved. Parents suggest the
following: school officials, PTA members, and volunteers in the community to assist
with child care services. This issue may be a factor at the community college since
parents may be caring for younger siblings or even young grandchildren (National PTA,
1998).

ESL (English as a Second Language) Issues
Since the United States consists of more ethnic groups; those parents who do not
speak English or who are not as fluent tend to be less and less involved because they do
not understand the language. Parents feel that administrators should ascertain those nonEnglish speaking students and their languages so that all communication sent home via
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the child could be typed in all languages of those attending the school and the schools
should hire interpreters to sit in on meetings. Another alternative is to have parents who
speak the same language to be divided into groups so that they can learn from each other,
and at the end of the group sessions, each ethnic group will come together to listen to the
bilingual reporter report the findings from each session (National PTA, 1998).

Disabilities
Schools should ensure that their campus is handicap accessible so that parents
with disabilities will not feel perturbed about commuting to the institution and attending
meetings or extracurricular events. In addition, signs should be posted. Lewis (1993)
noted it best when he stated, “persons of disability know what they need and are the best
and most qualified resources to consult when making reasonable accommodations.”

No Transportation
Not only is the lack of having a car a barrier to parents being involved, parents
also become frustrated when they have transportation, and when they arrive to the
institution, no parking spaces are available for their vehicle. Parents stated that schools
should have a designated area with signs, “for visitors only”, a bus should be available
for parents to carry them back and forth to the events required of their participation,
events should start to be held in close proximity to were they live, and if none of these
strategies work, school officials should inform parents of what took place in the meetings
through telephone calls or home visits (National PTA, 1998).
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Benefits of Parental Involvement
Research has indicated that when schools and families work together to support
student learning, children tend to be successful throughout life, not only in school
(Henderson & Berla, 1994). Years of research (Epstein, 1991; National PTA, 2000;
Walberg, 1984) on parental involvement and academic achievement indicate that not only
does the child benefit, but teachers and schools do as well. Earlier findings were
presented by Henderson and Berla (1994). They also reported that students’, their
parents, and the school benefits when parents and the family are involved.
According to Henderson and Berla’s (1994) report, student benefits are: (a)
higher grades and test scores, (b) better attendance and more homework done, fewer
placements in special education, more positive attitudes and behavior, higher graduation
rates, and greater enrollment in postsecondary education. They further noted that schools
that work well with families have improved teacher morale, higher ratings of teachers by
parents, more support from families, higher student achievement, and better reputations
in the community.
Parents develop more confidence in the school. The teachers they work with have
higher opinions of them as parents and higher expectations of their children too. As a
result, parents develop more confidence not only about helping their children learn at
home, but about themselves as parents (Henderson and Berla, 1994, p. 15).
The National PTA (2000) found that differences can be seen in the students’
behavior, academic life, and those from different cultures and age groups learn better
when the three parties form positive partnerships and relationships. For example,
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increases in academic achievement, overall changes in their child’s behavior, language
and culture barriers are alleviated.

Negative Connotations Associated with Increased Parental Involvement

Definition of Helicopter Parents
A helicopter parent, as defined by the National Survey of Student Engagement
(NSSE), is a parent or parents who tend to hover and become over involved in their
child’s life and when thought of, this term is mostly associated with negative values
(National Survey of Student Engagement, 2007).

Development of Helicopter Parents
The start of this phenomena can be attributed to the days when elementary and
secondary schools began to open their doors by inviting and encouraging parents to
come, watch, and be involved (Taylor, 2006) in school activities. Due to this, many of
these students would bring cellular phones, instant message, and e-mail their parents in
order to stay connected to and with them during normal schools hours at these events.
Surprisingly, this trend continues today with those students in college, allowing parents to
be in contact with and monitor their children regardless of proximity.
Taylor (2006) suggested, “when the “baby boomlet” started around 1984, the age
of the precious, protected, and monitored children began” (p. 14). In contrast, De Broff
(2007) postulated that the term came into existence a few years ago when college
administrators were attempting to identify those parents who seem to be too involved in
their child’s daily lives. Somers (as cited in Randall, 2007) found that the term was
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created in the early 1990’s and became most notable by those in the media (e.g., ABC
News, Wall Street Journal), producing and formulating segments on helicopter parents
and the risks that these individuals can pose on their children’s ability to be self-reliant.
One researcher (Taylor, 2006), theorized that the lives of these children have been
supervised and programmed since they were young adolescents. The time when
activities were unstructured and children were more self-directed and could go outside
and play, has come to pass. Since then, “the unstructured, self-directed “go play outside”
childhoods of previous generations have been replaced by what Taylor calls the “three
S’s” of structure, supervision, and safety” (p. 14).
Some of these parents experienced hard times when attempting to ensure that their
children would have access to each developmental opening, and planning activities (e.g.,
play dates, music lessons, and sports). Yet, Taylor (2006) found that this structure and
direction has prevented many of these children from experiencing those most critical
developmental opportunities that come from making personal decisions (with personal
consequences), truly creative play, and meaningful opportunities from an early age to
solve both personal and interpersonal problems on their own.
In spite of all the diverse techniques that have been employed by parents in
ensuring that their children receive equal access to all activities, another direct
consequence, according to Somers (as cited in Randall, 2007), can be attributed to the
many tragic events that have transpired within the school system. Somers provided
numerous explanations on how the levels of how parents are becoming involved have
changed in the last two decades. Among many of the reasons this research offered was
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the suggestion of the high school shootings that occurred at Columbine High School and
the 9-11 terrorist attacks. Since these tragic events, parents have become more worried
about their children being so far away from home and they feel helpless to protect them.
Parents intervene for a number of reasons, but Taylor (2006) offered nine
universal suggestions which pertain to: (a) “protections/fairness, (b) students are busy,
(c) parents have better skills, (d) specific expertise regarding the child, (e) consumerism
expectations, (f) cynicism/memory, (g) student lack of skills or judgment, (h)
codependence, (i) student discomfort, and (j) lack of awareness of student support
programs” (p. 17).
Somers concluded (as cited in Randall, 2007), by stating that “helicoperting” is
not an exclusively middle-and upper-class phenomenon, as many assume. All income
levels are represented to some extent, as well as both genders, every race and ethnicity.”

Studies on Helicopter Parents at School
Several studies have been conducted on helicopter parents in regard to their over
involvement at their child’s school. In a study conducted by Experience, Inc. (2006), one
finding was that students felt that 25% of parents to be over involved to the point that
their involvement was either annoying or embarrassing. On the other hand, 13% of the
respondents said that their parents were not involved at all.
In a study based on communication between students and parents in regard to
communication through the e-mail, results indicated that the average number of contacts
was six times in five days via e-mail alone (Trice, 2002). Similarly, College Parents of
America (2006) conducted a voluntary survey of current college students’ parents based
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on communication. The results from the survey indicated that 75% of parents
communicate with their college student at least two to three times a week, while 34%
communicate on at least a daily basis. Donovan (2003) reported:
In a recent study, Arnett (2000) found that individuals in their early
20s did not identify themselves as adults because they did not
believe they could be characterized as “taking responsibility for
one’s self, making independent decisions, and becoming
financially independent” (p. 474). These characteristics mark the
transition to adulthood, according to those individuals studied.
This new category of individuals, aged 18 to 25, has been coined
“emerging adulthood” (p. 469).

In order to decrease the attention given by parents and to shift focus to students
once they arrive at college, a report conducted by Santovec (2004) found that many
institutions (e.g., Seton Hall University in New Jersey, Northeastern University in
Boston) have begun to have separated orientations for parents and students, while other
schools have exerted their monies into scouting “parent bouncers” (Wills, 2005).
According to Willis, parent bouncers are trained students who delicately keep
parents away from orientation sessions and sessions with academic advisors. Santovec
reported that if students and parents are separated on tours and in a part of new student
orientation, this strategy will allow students to recognize their necessary autonomy in
college life, and keep parents from overwhelming prospective students with questions.
At one school, it was stated that over 98% of communication that is received is from
parents. Santovec concluded with a statement provided from one of the employees at
Seton Hall, “many young adults entering college have the academic skills they will need
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to succeed but are somewhat lacking in life skills like self-reliance, sharing and conflict
resolution.” Again, due to this fact, students still expect parental involvement.

Classification of Helicopter Parents
DeBroff (2007) formulated five main classifications regarding why parents are
over-involved:
1. Safety-minded
These are the parents who tend to worry about school violence, health concerns
and their children being exposed, to sex as well as drugs, and rock and roll tactics that
they may encounter from their roommates. These parents stay in contact constantly with
their children, the school, and other students on campus, and even their families to ensure
that their children are in a safe school environment so that they are aware of their
children’s location at any moment.
2. Academic Watchdogs
These are the parents who supervise their children’s report cards and homework
lessons just as they were required to do when their children were in the third and fourth
grades. In addition, these parents sometimes even assist their children with their
homework. Other parents who fall into this classification group attempt to obtain their
children’s grades without their knowledge or permission and they will also, if deemed
necessary, contact their professors and challenge grades or ask the professor to change
specific test dates.
3. Enablers
These parents, unlike the academic watchdogs, tend to spoil their children. These
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parents continue to engage in activities such as, but not limited to completing their
laundry and cleaning their room, even though their children are at an age where they can
complete chores for themselves.
4. Tied-at-the-hip parents
Similar to the enablers, tied-at-the-hip helicopter parents are those who tend to
become saddened about loosing the connection that they once had with their children and
about the notion that their children are becoming independent. These parents are often
those who consider their children to be their “close friend” and if the child does leave, the
parents may suffer from separation anxiety more so than the child would.
5. Lobbyists
These parents are almost like a defendant feeling that they are the school’s clients.
Within the snap of a finger, they will not only contact school administrators, but the
president of the school as well to discuss policies and to express their ideas on ways that
they can become involved in their children’s education (DeBroff, 2007).
Somers categorized (as cited in Randall, 2007) helicopter parents into five
categories as well. Her five categories pertain to parents who are:
1. Consumer advocates
These parents will approach college with the goal of getting the best education for
the least amount of money.
2. Only want what’s best for my child
These parents look for the top-shelf experiences- best dorms, best professors, best
internships.
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3. Helopats
These parents demand that their children be treated the same and receive the same
benefits as other students.
4. Vicarious College Student
This parent missed out on his or her own college experience and thus gains the
experience through the child.
5. Blackhawks
This parent will stop at nothing to guarantee their child’s success. Parents who
take on solving the tough situations hinder development of their child’s self-confidence
and resilience.
Although negative images may come to mind when the term helicopter parent is
discussed among school administrators and even students themselves, Jaschik (2008)
asserted, “for all the talk of “helicopter parents” making too many college-related
decisions, perhaps today’s students are happy with the hovering”. This suggests that
regardless of the level of involvement, students are accustomed to that level of overinvolvement. Several of these students are typically those attending community college,
therefore still expect parents to be involved. Therefore, this research hypothesizes that:
H11: Students with higher GPAs will have parents who
are more involved.
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The Community College

History and Mission
According to Mock (1999), since the 1990s, community colleges have been
enrolling more than 10 million students a year. Currently, there are some 1,222 two-year
colleges and of that number, 1,086 are public institutions.
The original mission of community colleges was primarily to provide access to
rural, outlying areas that otherwise would have found it difficult to provide the local
population with opportunities to continue their education beyond high school (Webb,
2007). Gleazer (1980) believed that the community college’s purpose was to serve as an
institution to be used by individuals through their lifetime and by the general public as an
agency in assisting with community issues. Another meaning was derived by Mock
when he stated that the purpose of community colleges is to provide students with the
first-two years of collegiate academic study. Gleazer found that many newspaper
editorials have elaborated on the theme expressing how it is time for a hard look at
community colleges and their mission.

Student Services
Gara, Knap, and Hughes (2008) found that community colleges have begun to
employ a number of student support services in order to remove success barriers and to
increase the completion rates of these students. According to Purnell and Blank, (2004)
these services include:
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1. Academic guidance and counseling: including orientation, information on
navigating the college, reading and math assessments, educational planning and
advising that helps students select courses to meet major requirements that fit
their career goals, monitoring students’ progress to ensure that they reach
educational benchmarks in a timely way, early registration, forums or
presentations on topics to help students persist, and transfer counseling to ensure
that students complete the requirements needed to enroll in four-year colleges or
universities.
2. Academic support: such as tutoring, remedial assistance, and time management
and study skills training.
3. Personal guidance and counseling: which can consist of crisis intervention,
information and referral, mental health counseling, life-skills counseling,
mentoring or coaching, and peer support.
4. Career counseling: which encompasses aptitude assessments, development of
career plans, and sharing of information on careers and their skill requirements.
5. Supplemental services: such as child care subsidies or vouchers, transportation
tokens or passes, and book and supply vouchers, that help students pursue
an education (Purnell & Blank, p.7).

Student Characteristics
The evidence is clear: community college students are more unique than
university students. According to Fike and Fike (2008), the three major characteristics
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that distinguish community college students are their age, ethnicity, and the amount of
credit hours that these students can register for.
As far as age is concerned, community colleges tend to enroll large numbers of
adults and returning students. In regard to race, these institutions tend to enroll more
minorities and they tend to begin in developmental education courses. Fike and Fike
asserted that this level of enrollment is due to those students entering those open doors
underprepared. Last, the number, nearly two-thirds of community college students attend
on a part-time basis.
Aside from the characteristics that distinguish community college students from
university students, are the reasons that these students choose to attend these institutions
(Cohen & Brawer, 1996). They found that these reasons are related to students wanting
to: (a) better themselves financially; (b) obtain job entry skills; (c) upgrade job skills;
and (d) fulfill a personal interest, or to take classes that will transfer to senior institutions.
Similar findings were reported in a recent study conducted by Voorhees and Zhou (2000).
They found that 66.4% of students indicated that their original goal was to earn a
certificate, degree, or transfer to a four-year institution.

Types of Students
Adelman (2005) stated that in order to holistically judge and comprehend what
and why community colleges do what they do, it is imperative to categorize the different
age groups of those students attending in community colleges, as well as their institution
type and transfer status.
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Traditional Students
The National Center for Educational Statistics (2001) found that 54% of
community college students are classified as traditional students. Adelman (2005)
described traditional-age students are those individuals who fall between the ages of 1824. Traditional-age populations of community college students are different from
students in other two-year institutions in regard to their socioeconomic status, nonEnglish speaking rhetoric, and with the postponement of their entrance to post-secondary
education endeavors. These students tend to be the individuals who have just graduated
from college, never attended college and are coming back to start anew, and are first-time
graduates in their family.

Nontraditional Students
In contrast to traditional-age students, those students who choose to start their
college careers later in life, particularly after the age of 24, are considered to be nontraditional students (Adelman, 2005). Other researchers (e.g., Ely, 1997; Hazzard, 1993;
O’Keefe, 1993) described nontraditional students as an adult learner who is 25 or older.
One distinguishing fact that exists between those of traditional and nontraditional
students is that nontraditional students have dramatically increased in the community
college setting (Greene, 1996). Green found that this increase in nontraditional student
enrollment can be attributed to:
1. Adults become self-aware of the fact that they continuously change as they
become older and grow throughout their life.
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2. An increased proportion of adults due to increases in longevity and declining
birthrates.
3. An increased demand in the fields of occupational and professional training
due to the presence of the baby boom generation in the workforce.
4. The increasing need for job training in fields for such jobs encompassing
technological skills and economic skills that have caused some jobs to be
abolished and some created in other fields.
Due to the findings of the research regarding traditional and nontraditional
students, indicating that traditional students are typically younger than nontraditional
students, and may, therefore be treated more like high school students, this research
hypothesizes that:
H10: First year students will have parents who are more involved.

Degree Seeking
It is unfortunate that some research fails to make the distinction, but community
colleges are public, two-year institutions where students attend to obtain the primary
degree awarded, which is the Associate of Arts degree (Adelman, 2005). In a study
conducted by Bailey, Jenkins, and Leinbach (2006), 45% of community college students
earn a certificate or degree or transfer to a four-year institution within six years of their
initial enrollment.

51



Transfer
A transfer student in this context is one who: (a) started in a community college,
(b) earned more than 10 credits from the community college before enrolling in a 4-year
college and (c) earned more than 10 credits from that four-year college. Since some
students tend continue the cycle of withdrawing and enrolling back and forth to
community and four-year colleges, it is imperative that the term transfer be utilized as a
permanent change of site, in essence serving as a migration tool that is formally
recognized by system rules (Adelman, 2005, p. XV).

The Community at Large
Few would dispute the need for community involvement in assisting children in
their academic endeavors. Although there is no universal format for the projects that
community members can devise and implement, it is suggested by Chadwick (2004) that
each school within each community formulate the specific needs of those students within
the community they serve and cater events to fit their needs.
Collier (1992) asserted that nearly all constituents in the evaluation process would
like immediate results. These are the individuals who would like to know in one to two
years what the results indicate. However, it is rare the educators are able to fully assess
the progress of students on a one to two year data set on student performance.
In any event, Chadwick (2004) suggested that a list be derived with the issues to
be addressed include the following topics: (a) difficulty of the issues to be addressed, (b)
trust level that each person in the community has with one another, (c) the degree to
which citizens will approve of or disapprove any initiatives that have been previously
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used, (d) the feelings and attitudes that each person will have regarding certain initiatives,
(e) the expenses linked with the initiatives, and (f) the amount of time and the financial
plan that is available for the entire community engagement process as a whole. Although
it may seem cumbersome and a “pluck and chuck” design may be less time consuming, a
tailored design is the only way to ensure successful community engagement and that each
of the initiatives will have a clear focus.
For community organizers who do not deem it necessary to formulate a strategic
plan, as shown in Figure 2, a basic framework has been developed in individual phases
illustrating successful community engagement processes (Chadwick, 2004). Although
Figure 2 is very helpful in assuring the success of community initiatives, many school
districts begin the process by constructively assembling groups of change agents. These
change agents, who are called “planning teams,” serve as representatives of the process
and also serves to a large degree, the citizens.
Regardless of the change agent and the process taken to ensure successful
programs that will increase student achievement, community engagement initiatives
should continue to be addressed as one of the main strategies that aids in increasing
student success.
An ideal program worth mentioning that has been assisting students for years;
according to Putnam (1995) is the parent-teacher association (PTA). The PTA has been
an especially important form of civic engagement in twentieth-century (Putnam). The
long-term benefits of school-community partnerships may include leadership
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development, renewed civic responsibility, and a revitalized sense of community (Miller,
1995).
To lighten the burden of some, Chadwick (2004) noted that not all districts will
have to formulate a plan. While it may be necessary for other district community
organizers to start with funding issues, other districts may need to begin elaborating on
the standards that are used to evaluate student achievement. Christenson and Hurley
(1997) stated it best, “student achievement not only improves for low-income students,
but reaches levels that are standard for middle-income students when programs are
designed to be full partnerships” (p. 113).

FRAME ISSUE



IDENTIFY CONSTITUENT GROUPS


UNDERSTAND CONSTITUENT
PERSPECTIVES
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ACTION


Figure 2. A Framework for the Community Engagement Process.

Although these researchers do not focus on community college development,
many community developments in the K-12 setting transfer into the community college
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setting and would provide similar benefits to the students as they advance and make the
transition from high school to college.

Student Achievement Model
Rivkin, Hanushek, and Kain (2005) formulated a basic model of student
achievement. They noted that irrespective of how academic achievement is discussed or
researched, it will always be a combination of current and prior family, entire family
descriptions, community, and school experiences. On the contrary, at no time will all of
the variables mentioned be present. Using a regression model, as shown below,
¨Ac ijgs = Ac ijgs= Ac ijƍ g-1sƍ = Xcig ȕ x + T cjgs ȕT + Scgs ȕS + fi + İcijgs.

(Eq. 1)

this student achievement model, “explicitly controls for variations in initial conditions
when looking at how schools influence performance” (Rivkin et. al, p. 422). Specifically,
this model describes the gain in student achievement for individuals with teacher in grade
school. According to the authors, “the gain, measured as the difference between a
student’s test scores in grades, and depends on family background, teacher
characteristics, school characteristics, inherent student abilities” (Rivkin, et. al, p. 423).

Parental Involvement Organizations
Among many of the aforementioned reasons as to why parents are not involved,
another reason is attributed to their lack of awareness. Due to this, a number of programs
have been organized in order to improve parent involvement (Edutopia, n.d.).
First, the Center for the Study of Parent Involvement, a national clearinghouse
that was created in 1973, serves to strengthen home-school partnerships. Second, the
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Hispanic Policy Development Project is an advocacy resource group created specifically
for Hispanic parents and families to increase the involvement of Hispanic families in the
educational system. Third, the Parent Institute for Quality Education (PIQUE), an
advocacy institute for parents and families, seeks to help families become effective
partners in their child’s education. Among many other organizations is the National
Parent Teacher Association. The National PTA is a national child-advocacy organization
that promotes the welfare of children in the home, school, and community by bringing
parents and teachers together to cooperate in the education of their children.
These types of organizations do not exist within the community college sector
because these students are considered to be adults. Additionally, with the passing of the
FERPA law, which prohibits teachers to disclose any information to parents unless
consent is given from their children age 18 and older, can be seen as a form of
independence and adulthood. Also, report cards are generally not mailed, but grades are
posted through an online system unlike grades for those students in the K-12 sector.

Conclusion of Literature Review
Based on this literature review, three major themes emerged: (a) parental
involvement is a term that has yet to be universally defined; (b) involvement should be a
four-way street between parents, student, teachers, and the community at large, and (c)
when parents are involved, increases occur on all levels. Although the above themes
provide much insight on the parental involvement and student academic achievement
based on those students in the K-12 context, the attention given to college students and
their academic achievement has been scarce.
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One researcher in particular, (Stouffer, 1992) postulated that this lack of attention
can be attributed to age. Stouffer found that parental involvement actually declines as
students grow older, but Flaxman and Inger (1991) pointed out that parental involvement
at all grade levels is important.
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CHAPTER III
METHODS AND PROCEDURES

Introduction and Background
The purpose of this study was to explore the issue of community college student
academic achievement and parental involvement. This study examined student
perceptions at two rural community colleges in the state of Mississippi. Particularly, this
study measured differences between groups based on the students’ gender, classification
level, grade point averages, age, and their parents’ income level and educational
attainment. The results of this study could aid psychologists and school counselors to
develop an awareness of the roles that parents should play with their child as it relates to
academic achievement with strategies and techniques to better understand and
accommodate students who are receiving little to no parental involvement at home.
This research sought to determine whether or not parents who attended college
had a greater impact on the way their children performed academically as opposed to
parents who did not attend college. In addition, this research investigated the effect of
other variables of income, gender, student grade point averages, parental educational
level, and parental involvement. Specific participatory methods parents can engage in
were evaluated and compared to the student’s perception of parental involvement.
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Recent literature in the field of student success, academic achievement, and
parental involvement for elementary, middle, and high school students is profuse, but
research in this area for college students is sparse. In this chapter, the methods and
procedures of this dissertation will be examined. Additionally, the research design,
participants, scale development, sampling, consent, and confidentiality, data collection
procedure, validity and reliability of the instrument, preliminary study, formal study, and
the statistical analysis will be discussed.

Research Design
A survey design was used to conduct this study. Fraenkel and Wallen (2006)
stated that survey research is used to obtain data to determine specific characteristics of a
group. Although survey research affords researchers an opportunity to collect data to
determine specific characteristics of a group, there are also major limitations to
employing this type of design. Fraenkel and Wallen listed the following three major
limitations:
1. Ensuring that the questions are clear and not misleading;
2. Getting respondents to answer questions thoughtfully and honestly; and
3. Getting a sufficient number of questionnaires completed and returned to
enable making meaningful analyses (p. 12).
Conversely, Fraenkel and Wallen noted that the major advantageous element of
survey research is that a survey has the potential to provide a researcher with an
exorbitant amount of information. The main objective that a researcher must accomplish
when formulating a survey is that he/she must ask questions that pertain to the study. For
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this study, a cross-sectional survey was administered utilizing previously developed
scales which were adapted for the community college context.

Participants
Participants in this study were students at two rural community colleges in the
state of Mississippi. A preliminary study was conducted at what will be referred to as
College A and the formal study was conducted at what will be referred to as College B.
Seventy-two students at College A participated in the preliminary study. Two
students did not complete the study and were eliminated from the analysis. Of the
seventy students completing the preliminary study, 26 participants (37.1%) were male
and 44 participants (62.9%) were female. Participation was voluntary.
One hundred thirty students at College B participated in the formal study. One
student did not complete the study and was eliminated from the analysis. Of the one
hundred and twenty-nine freshman and sophomore students completing the formal study,
40 participants (30.8%) were male and 89 participants (68.5%) were female. With regard
to classification level, 92 participants (70.8%) were freshman, while 36 (27.7%) were
sophomore students. Participation was voluntary.

Scale Development
The data were collected utilizing the Parental Involvement Assessment (PIA) (see
Appendix F for complete survey). The instrument was formulated by the researcher
based on the literature review and expert opinion. By reviewing extensive research in the
field of parental involvement and consulting with other researchers, it was apparent that
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many instruments have been formulated but there was no universal instrument which
could serve as a measuring tool completely to assess college student achievement.
Adaptation of previously used scales (Gronlick et. al, 1997; Rahman, 2001) consists of
wording changes needed for the community college context were made. This adapted
scale is referred to as the PIA. The PIA utilizes a five-point Likert scale (1=totally agree,
5=totally disagree).

Survey Administration

Sampling, Consent, and Confidentiality
To conduct this study, permission was granted by the Institutional Review Board
of Mississippi State University (see Appendix D) and by the president of College B (see
Appendix C). College A provided verbal consent. An informed consent statement
accompanied the on-line survey clearly informing participants (see Appendix E) of their
rights and assuring them that no one would be able to view the responses except those
who were directly affiliated with the analyzing and coding of the data. In addition, a
statement was included in the letter issued by the instructors and the researcher further
stressing this point. Student ID numbers were required for each student to participate, but
only served as a security mechanism in order to avoid the duplication of survey
participants.

Data Collection Procedure
Data for the preliminary study was collected during the fall semester at College A.
Students enrolled in public speaking courses were asked to voluntarily participate in the
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survey. Students were provided the opportunity to complete the PIA during class.
Completed surveys were returned to be evaluated by the researcher. Upon the evaluation
of the preliminary data, slight wording modifications were made to the PIA for the formal
study. Participation was voluntary.
Data for the formal study on parental involvement was collected from students
during the spring semester at College B. The researcher and other instructors at College
B provided students with an invitation to participate in the study and a link to the PIA
(see Appendices A and B). Before the commencement of the survey, students were
informed of the nature of the study and each participant was asked to read the letter.
Each willing participant was asked to print and keep a copy of the informed consent
statement before the completion of the survey. The questionnaire was made available
through an on-line link formulated specifically for this study. The survey was available
for approximately two weeks for each participant to access. The setting for this research
varied. While some students completed the survey at school, others completed the survey
at home.

Validity and Reliability of Instrument
Churchill (1979) noted that construct validity refers to whether or not a scale
actually measures the issues it intends to measure. Churchill further noted that construct
validity is difficult to determine. Construct validity is determined from a thorough
review of the literature, and repeated use of an instrument providing consistent
correlation. Since the PIA was an adaptation of previously used instruments obtained
through a thorough review of the literature, validity was assumed.
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Fraenkel and Wallen (2006) asserted that reliability refers to the consistency of
scores that are obtained from an instrument. They added that a researcher’s goal should
be to determine how consistent each question is for each individual from one
administration of an instrument to another and from one set of items to another. The
reliability of the Parental Involvement Assessment was assessed by calculating an alpha
coefficient better known as the Cronbach’s alpha. From preliminary study results, the
Cronbach’s Alpha for the PIA was .819.

Preliminary Study
A preliminary study was conducted to determine the reliability of the instrument,
and if there were any differences in student perceptions of parental involvement and
academic success. As previously noted, Cronbach’s alpha was 0.819. Participants in the
preliminary study consisted of 72 students enrolled at College A. To each willing
participant in Public Speaking courses, the PIA was distributed and collected. Age of
participants ranged from 18 to 25. The PIA was based on a five-point Likert scale
(1=totally agree, 5=totally disagree) where participants indicated the way they felt about
their parents’ involvement based on their parents’ knowledge level of the location of
certain buildings on campus and how satisfied students were regarding their parental
involvement.
Based on the findings of the preliminary study, a modification was made
regarding how the way age data were collected. Since most community college students
fall within a similar age range, the formal study was adapted to ask for a specific age
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rather than a grouping of ages. Additionally, a determination was made to administer the
formal study using an on-line platform.

Formal Study
Participants in the formal study consisted of 130 students enrolled at College B.
As previously noted, Cronbach’s alpha was 0.819. The PIA was administered using an
on-line format. A link was provided to students enrolled in academic courses by the
researcher and specific instructors at College B. During the course of a two-week period,
students enrolled in academic courses were asked to participate in this study. The age of
participants ranged from 18 to 45. As previously noted, the manner in which age data
were collected was the only change made between the preliminary study and the formal
study.

Statistical Analysis
For the preliminary study, data were entered manually into SPSS Version 16.0.
Dummy coding was used for demographic data. Data were re-checked and frequencies
were obtained in order to verify the accuracy of data entry. For the formal study, the data
were downloaded from the electronic survey and transferred into SPSS Version 16.0.
Dummy coding was also used for demographic data. Since the respondents entered their
information, there were no data entry errors on the part of the researcher. Data were
analyzed using a one-way analysis of variance (ANOVA).
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Conclusion
This chapter presented the method and procedures of this dissertation. More
specifically, the research design, participants, scale development, sampling, consent,
confidentiality, data collection procedure, validity and reliability of the instrument,
preliminary study, formal study, and the statistical analysis were extensively discussed.
In Chapter Four, the results of the findings will be reported in quantitative and qualitative
form.
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CHAPTER IV
ANALYSIS OF THE DATA

Introduction
Unlike the previous research regarding parental involvement at the K-12 level,
parental involvement at the community college level has not been well researched. This
context is important as students at community colleges are considered adult, and parental
involvement is not expected. This research seeks to investigate the effect of parental
involvement on academic achievement in the community college setting. Variables
include gender, classification level, parents’ income level, parents’ educational
attainment, and student grade point averages. My research questions are:
RQ1: Is there a relationship between student perception of parental
involvement and community college academic achievement?
RQ2: Are there differences in community college student perceptions of
parental involvement based on gender, age, academic achievement,
parents’ income level, or highest level of parents’ education?


Based on these research questions and previous research, the following are
hypothesized:
H1: Parents with higher levels of income will be more involved.
H2: Students with higher GPAs will be more satisfied with their parents’
level of involvement.
H3: Students with higher GPAs will have parents who motivate them.
H4: Students with higher GPAs will have parents who provide rewards
based on their performance.
H5: Students with higher GPAs will have parents who encourage them.
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H6: Students with higher GPAs will have parents who are proud of their
academic success.
H7: Younger students will have parents who are more involved.
H8: First year students will have parents who are more involved.
H9: Parents who have completed college will be more involved.
H10: Gender will have no effect on parental involvement.
H11: Students with higher GPAs will have parents who are more involved.


The purpose of Chapter Four is to report the results of the preliminary and formal
studies regarding parental involvement. Additionally, the hypotheses will be noted in this
chapter with indications of support or lack of support for each hypothesis. The findings
will be presented by first reviewing the demographic profile of the participants and will
conclude with the analysis of the hypotheses. The data were tested using a one-way
ANOVA.

Preliminary Study Analysis
A preliminary study was conducted at College A. A total of 72 surveys were
collected. Two surveys were eliminated due to incomplete data for a total of 70
completed surveys. The survey response demographic characteristics are found in Table
1. Tabulations are based on participants who chose to respond to each question. The
results of the hypotheses analysis are found in Table 2.
The first hypothesis regarding parents’ level of income was split based on the
mean of the data. Those below the mean were indicated as lower incomes while those at
or above the mean were indicated as higher income. Based on this mean split score, the
analysis of H1 was conducted. Results found that there were no differences between
parental income and parents’ level of involvement. Thus, H1 was not supported.
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The second hypothesis (H2) investigated whether or not students with high GPAs
were more satisfied with their parents’ level of involvement. The analysis of this
hypotheses indicated there was no difference; therefore, this hypothesis was not
supported.

Table 1. Preliminary Survey: Respondent Characteristics
Demographic Information

N

Percent

26
44

37.1
62.9

63
7
0
0

90
10
0
0

2
1
3
20
43

2.9
1.4
4.3
28.6
61.4

9
11
17
17
15

12.9
15.7
24.3
24.3
21.4

7
12
19
1
8
18
5

10.0
17.1
27.1
1.4
11.4
25.7
7.1

2
26
31
6
5

2.9
37.1
44.3
8.6
7.1

Gender:
Male
Female
Age:
Less than 25 years old
25-44 years
45-64 years
65 years and over
Marital Status:
Married
Separated
Divorced
Never been married
Single
Parent’s Income Level:
Under $10,000
$10,000 to less than $20,000
$20,000 to less than $40,000
$40,000 to less than $60,000
More than $60,000
Parent’s Education:
Less than high school completion
High school diploma
Some college
Vocational degree or certification
Associate’s degree
Bachelor’s degree
Post baccalaureate degree
Student Grade Point Averages:
0.0-1.9
1.9-2.9
2.9-3.9
3.9-4.0
Not Sure
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In the analysis of the third, fourth, and fifth hypotheses (H3, H4, and H5
respectively), findings indicated that students with lower GPAs have parents who
motivate them, reward them, and encourage them, respectively. These results, while
significant, were in opposition to the hypotheses. However, regardless of a student’s
GPA, the analysis in this preliminary study indicated that parents were proud of their
students’ academic success. The results found a lack of support for H6.
Data regarding age was collected utilizing age groupings (see Appendix G).
Students were able to indicate whether they were less than 25, 25-44, 45-64, and 65 and
older. The sample included students less than 25 years of age and 25-44 years of age.
Those less than 25 years of age were noted as younger students, and those 25-44 were
noted as older students. The analysis for H7 was conducted using these designations.
The results indicated that younger students had more involved parents, supporting the
hypothesis.
Parent’s level of education was split based on completion of college and noncompletion of college. The analysis for H9 was conducted using these split data.
Findings indicated that parents who had completed college were more likely to be
involved, supporting this hypothesis.
The hypothesis regarding classification of the students was not analyzed in this
study due to incomplete data. The analysis of the effect of gender on parental
involvement indicated there was no difference between males and females. This
supported H10.
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One of the basic research questions was whether or not parental involvement had
an impact on a students’ GPA. The data regarding the students’ GPA were split based on
the mean in the preliminary study. Students below the mean were considered to have low
GPAs while students at or above the mean were considered to have high GPAs. The
analysis regarding GPA was based on this mean split score. The results of the
preliminary study found that there was a difference between students with a higher GPA

Table 2. Preliminary Analysis Results
Hypothesis:
H1: Parents with higher levels of
income will be more involved.
H2: Students with higher GPAs will
be more satisfied with their parents’
level of involvement.
H3: Students with higher GPAs will
have parents who motivate them.
H4: Students with higher GPAs will
have parents who provide rewards
based on their performance.
H5: Students with higher GPAs will
have parents who encourage them.
H6: Students with higher GPAs will
have parents who are proud of their
academic success.
H7: Younger students will have
parents who are more involved.
H8: Parents who have completed
college will be more involved.
H9: Gender will have no effect on
parental involvement.
H10: Students with higher GPAs will
have parents who are more involved.
*p. < 0.05

Mean
H 1.72
L 2.11
H 1.67
L 1.56

F

Significance

2.043

0.158

0.076

0.783

Outcome
Not
Supported
Not
Supported
Not
Supported
(Opposite)
Not
Supported
(Opposite)
Not
Supported
(Opposite)

H 2.83
L 1.31

19.350

0.000*

H 3.50
L 2.16

5.810

0.019*

H 3.17
L 2.11

4.046

0.048*

H 1.50
L 1.41

0.062

0.804

Not
Supported

5.405

0.023*

Supported

3.709

0.058**

Supported

0.353

0.554

Supported

0.005*

Not
Supported
(Opposite)

Y 1.84
O 3.00
Y 1.65
N 2.24
M 2.08
F 1.89
H 3.33
L 1.83

**p. < 0.10
70

8.250



and students with a lower GPA. However, these results indicated that students with
lower GPAs were more likely to have parental involvement. Thus, the hypothesis, H11
was not supported in the opposite direction of the original hypothesis.

Formal Study Analysis
The formal study was conducted at College B. A total of 130 surveys were
collected. The survey response demographic characteristics are found in Table 3.
Tabulations are based on participants who chose to respond to each question. The results
of the hypotheses analysis are found in Table 4.
As with the preliminary study, data regarding parents’ level of income were split
based on the mean of the data. Those below the mean were indicated as lower incomes
while those at or above the mean were indicated as higher incomes. Based on this mean
split score, the analysis of H1 was conducted. Results found parents with higher levels of
income were more involved than parents with lower levels of income. In this study, H1
was supported.
The second hypothesis (H2) investigated whether or not students with higher
GPAs were more satisfied with their parents’ level of involvement. The analysis of this
hypothesis indicated that there was a difference in that students with higher GPAs were
more satisfied with their parents’ level of involvement. In this study, H2 was supported.
In the analysis of the third hypothesis, no difference was found between the
students’ GPA and parental motivation. Hypothesis H3 was not supported in this study.
In the analysis of the fourth, fifth, and sixth hypotheses (H4, H5, and H6
respectively), findings indicated that students with higher GPAs had parents who
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Table 3. Formal Study: Respondent Characteristics
Demographic Information

N

Percent

Gender:
Male
Female

40
89

30.8
68.5

Under 18
18
19
20
21-29
30-39
40 and over

1
29
23
25
27
13
8

0.8
22.3
17.7
19.2
20.8
10.0
6.2

107
23

82.3
17.7

Parent’s Income Level:
Under $10,000
$10,000 to less than $20,000
$20, 000 to less than $40,000
$40,000 to less than $60,000
More than $60,000

44
17
44
15
5

33.8
13.1
33.8
11.5
3.8

Parent’s Education:
Less than High School completion
High School Diploma
Some College
Vocational Degree or Certification
Associate’s Degree
Bachelor’s Degree
Post Baccalaureate Degree

16
31
48
6
13
13
1

12.3
23.8
36.9
4.6
10.0
10.0
0.8

Student Grade Point Averages:
4.0
3.0-3.9
2.0-2.9
1.0-1.9
Not sure

2
42
47
5
30

1.5
32.3
36.2
3.8
23.1

3
0
120
2
2
0
1

2.3
0
92.3
1.5
1.5
0
0.8

92
36

70.8
27.7

Age:

Martial Status:
Single
Not Single

Ethnicity:
American Indian/American Eskimo
Asian; Pacific Islander
Black, Non-Hispanic
Hispanic
White, Non-Hispanic
Multi-Racial
Other

Classification Level
Freshman
Sophomore
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Table 4. Formal Analysis Results
Hypothesis:
H1: Parents with higher levels of
income will be more involved.
H2: Students with higher GPAs will be
more satisfied with their parents’ level
of involvement.
H3: Students with higher GPAs will
have parents who motivate them.
H4: Students with higher GPAs will
have parents who provide rewards
based on their performance.
H5: Students with higher GPAs will
have parents who encourage them.
H6: Students with higher GPAs will
have parents who are proud of their
academic success.
H7: Younger students will have parents
who are more involved.
H8: First year students will have
parents who are more involved.
H9: Parents who have completed
college will be more involved.
H10: Gender will have no effect on
parental involvement.
H11: Students with higher GPAs will
have parents who are more involved.
*p. < 0.05 **p. < 0.1

Mean
H 1.67
L 2.29
H 1.95
L 2.49
H 1.51
L 1.66
H 2.22
L 2.80
H 2.15
L 2.69
H 1.41
L 1.89
Y 1.99
O 2.59
F 2.17
S 2.18
Y 2.50
N 1.99
M 2.46
F 2.06
H 2.01
L 2.61

F

Significance

Outcome

3.464

0.065**

Supported

4.907

0.021*

Supported

0.555

0.458

Not
Supported

4.194

0.043*

Supported

4.349

0.043*

Supported

6.978

0.009*

Supported

4.447

0.037*

Supported

0.002

0.966

4.447

0.037*

2.352

0.128

Supported

5.460

0.029*

Supported

Not
Supported
Not
Supported
(Opposite)

motivated them, rewarded them, and encouraged them, respectively. These significant
results supported H4, H5, and H6 respectively.
In the formal study, students were asked to indicate their age. Age groupings
were not utilized in this study. Student age was split based on the mean value. Students
whose ages were below that mean were considered to be younger and students whose
ages were at or above the mean were considered to be older. The analysis for H7 was
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conducted using these split data. The results indicated that younger students had more
involved parents, supporting the hypothesis.
The hypothesis regarding classification of the students was only measured during
the formal study. No differences were found between freshman and sophomore students
and parental involvement, therefore H8 was not supported.
Parents’ level of education was split based on completion of college and noncompletion of college. The analysis for H9 was conducted using these split data.
Findings indicated that parents who have completed college were likely to be involved,
and although significant, were in the opposite direction of this hypothesis.
The analysis of the effect of gender on parental involvement indicated there was
no difference between males and females. This result supported H10.
As with the preliminary study, data regarding the students’ GPA was split based
on the mean. Students below the mean were considered to have low GPAs while students
at or above the mean were considered to have high GPAs. The analysis regarding GPA
was based on this mean split score. The results of the final study found that there was a
difference between students with a higher GPA and students with a lower GPA. Students
with higher GPAs indicated that their parents were more involved, supporting H11.
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CHAPTER V
CONCLUSION

Summary
The purpose of this research was to determine the effect of parental involvement
on student academic success. Additionally, this research investigated the determinants
for parental involvement. Variables included student gender, student age, parental
income level, parental educational level, student classification level, and students’ grade
point average. A survey design was employed in the investigation to collect the data.
Perceptions of students were assessed utilizing the PIA. Based on preliminary results,
Cronbach’s Alpha on the instrument was found to be 0.819. Additionally, the data were
analyzed through the use of the one-way ANOVA. This chapter includes a summary and
overall report of the results along with comparisons of the demographic characteristics.

Discussion of Results
In addition to parents providing food, clothing, and shelter to their children,
parents also have obligations and responsibilities that extend far beyond the home.
Research studies indicate (e.g., Ballantine, 1999; Chen & Chandler, 2001; Huss-Keeler,
1997; Zellman & Waterman, 1998) that parental involvement is a key factor in the
success of children in school. Based on the findings of this study, the following
conclusions can be made in reference to the hypotheses.
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Parental Income Level and Involvement
In regard to the first hypothesis, which predicted that parents with higher levels of
income will be more involved, there was a significant difference in the level of parent
involvement in their child’s academic success based on their income level, supporting the
eighth hypothesis (Mlower =2.29, Mhigher=1.67, F=3.464, p=0.065). This result was not
found in the preliminary study where no differences were noted (Mlower =2.11,
Mhigher=1.72, F=2.043, p=0.158). The lack of support in the preliminary study could be
due to sample size issues. This finding is aligned with the findings of those reported by
the National PTA (1998) which found that most parents are not involved due to little to
no income.
Additionally, McLlyod (1990) asserted that students who are raised in low
socioeconomic households are more at risk for lower academic achievement than those
who are being raised in households with higher incomes. McLloyd noted that the
negative connotation associated with this is that the lack of parental involvement with
those children increases the gap and widens the divide between them and those whose
parents’ income is higher.

GPA and Satisfaction with Parental Involvement
The second hypothesis predicted that students with higher GPAs would be more
satisfied with their parents’ level of involvement. Again, based on analysis from the
preliminary study, no differences were found (Mlower =1.56, Mhigher=1.67, F=0.076,
p=0.783); however, differences were found in the formal study (Mlower =2.49,
Mhigher=1.95, F=4.907, p=0.021). This linkage can be due in large part to the number of
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participants involved in the formal study. Satisfaction with the amount of parental
involvement and the actual amount of parental involvement may not be the same. For
example, if students already have high GPAs, they may not need or desire parental
involvement, which can be stated as one of the reasons that they are satisfied with their
parents’ involvement even if parental involvement is limited. Or the reverse can be true;
a high amount of parental involvement may create dissatisfaction for the student in that
he or she feel parents should not be watching so closely.

GPA and Parental Motivation
The third hypothesis, which predicted that students who have higher GPAs would
also have parents who motivated them, was supported in the preliminary study, but not in
the formal study. In regard to the preliminary study, significant differences were found,
(Mlower =1.31, Mhigher=2.83, F=19.350, p=0.000) but were in the opposite direction of the
hypothesis. Students in the formal study did not feel that by their parents’ being involved
that they would have a high GPA (Mlower =1.66, Mhigher=1.51, F=0.555, p=0.458). It was
found that students who were passing believed that they would have a higher GPA if their
parents were more involved than students who were unaware of their GPA. This finding
is consistent with the findings of Forster (2000) and Pintrich (1988) who found that some
students were intrinsically motivated when the information presented to them was
interesting, which has nothing to do with parental motivation.
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GPA and Parental Rewards
The results for hypothesis four, which predicted that students with higher GPAs
have parents who provide rewards based on their performance, was found to be supported
in the formal study but supported in the opposite direction in the preliminary study
(Mlower =2.16, Mhigher=3.50, F=5.810, p=0.019). In the formal study, students who stated
their parents were involved were more likely to have parents who rewarded students if
they performed well in school (Mlower =2.80, Mhigher=2.22, F=4.194, p=0.043). These
results indicate that some students achieve higher GPAs because of the reward. An
interesting finding in this study is that rewards, GPA, and satisfaction with parental
involvement appear to be related. Students who were satisfied with the parental
involvement and were rewarded were more likely to have a higher GPA (Mlower =0.50,
Mhigher=0.76, F=3.246, p=0.079). Students who had higher GPAs and were rewarded
were more likely to be satisfied with parental involvement (Mlower =2.88, Mhigher=2.19,
F=3.276, p=0.078). Students who were rewarded were more likely to have higher GPAs
and be more satisfied with parental involvement (Mlower =0.50, Mhigher=0.81, F=4.103,
p=0.005).

GPA and Parental Encouragement
The fifth hypothesis proposed that students with higher GPAs have parents who
encouraged them. Based on findings, results of the formal study indicated that students
with higher GPAs were more encouraged (Mlower =2.69, Mhigher=2.15, F=4.349, p=0.043),
thus supporting the hypothesis. Although supported in the opposite direction of the
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hypothesis, the findings in the preliminary study might be misleading as the sample size
was limited (Mlower =2.11, Mhigher=3.17, F=4.046, p=0.048).
GPA and Parental Pride
The sixth hypothesis, predicting that students with higher GPAs have parents who
were proud of them was supported in the formal study (Mlower =1.89, Mhigher=1.41,
F=6.978, p=0.009). This finding was not supported in the preliminary study (Mlower
=1.41, Mhigher=1.50, F=0.062, p=0.804) again due to limitations with sample size.
Age and Parental Involvement
The seventh hypothesis, which predicted that younger students have more
involved parents than older students, was supported in both studies. In the preliminary
study, ages were noted in a categorical variable (Y =1.84, O=3.00, F=5.405, p=0.023).
Only two categories were represented and there were differences between the traditional
age student and the non-traditional age students. In the formal study, respondents were
asked to indicate their age. Students who indicated that they 18 to 20 were considered to
be traditional age students and those indicating that they were 21 or older were
considered to be non-traditional age students. The results of this hypothesis seem logical
in that older students did not want or need their parents to be involved in their academic
achievement because they were more mature and had their own home and family
(Y=1.99, O=2.59, F=4.447, p=0.037).
Additionally, Gao (2003) found that many researchers identified numerous
reasons that parents are not involved once their child made the transition from middle
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school to high school. These reasons included: the schools being larger and farther from
home, the advanced curriculums, parents of older students working, and students more
than ever are becoming more independent and less dependent on their parents.
Although this may be true, a number of (e.g., Mac Iver, 1990) have confirmed the
negative impacts associated with parents’ not being as involved in a student’s older years
as opposed to when they were very involved during the young adolescent years.

Classification Level and Parental Involvement
The eighth hypothesis predicted that first-year students have more involved
parents was not supported in the formal study (F =2.17, S=2.18, F=0.002, p=0.966). This
hypothesis was not measured in the preliminary study. The lack of support for this
hypothesis may be due to the fact that students often enter college with earned college
credit (e.g. advanced placement courses taken in high school), so their classification
might not be consistent with their age.

Parental Education and Parental Involvement
The ninth hypothesis predicting that parents who have completed college were
more involved than parents who did not complete college, was supported in both studies;
however the findings were supported in the opposite direction of the prediction in the
formal study (Y =2.50, N=1.99, F=4.447, p=0.037). The hypothesis suggested that
parents who did not complete a college program were not as involved as parents who
completed a college program. However, the formal study found that parents who had not
completed a college program were more likely to be involved. This might be due to the
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fact that parents wanted to see their children succeed even if they had not achieved the
same success. All parents whose highest level of education obtained was an associate’s,
bachelors, and post-baccalaureate degree were categorized into “completed college,”
while those who had only earned a high school diploma, no diploma at all, attended some
college, or received a vocational degree or certificate were categorized as “not completed
college.”
With this finding, it can be stated that some parents’ simply being enrolled in a
program or completing some type of program but not obtaining a degree (e.g. vocational
certificate) will cause parents to be more involved in their child’s academic performance
because they have gone through some type of rigorous program and extended curriculum.
The finding of this hypothesis is congruent with Caplan’s (1995) findings. Caplan found
that there has been a universal increase on obtaining an education by all Americans.
Caplan stated that, over the last thirty years, the number of Americans receiving bachelor
degrees has more than doubled, which has allowed parents to be considered as equal to
the college educator. Additionally, Caplan found that those parents who are considered
to be well-educated tend not to become confrontational with teachers about the ways they
teach, instead they simply inquire about their methods.
Support is also given from Rahman’s (2001) study on high school students. In
her study, Rahman found that parents with a master’s degree or above were the strictest
about their child being able to maintain a B average or higher in order to be allowed to
drive their vehicle and those parents who had some high school education or with a high
school diploma as their highest level of degree completion were the most lenient. It can
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be suggested that these parents are not as tough due to their lack of being raised in a
similar environment with no encouragement or they may feel as if forcing their child to
obtain a degree will draw them away from them.

Gender and Parental Involvement
Male and female students responded similarly to parental involvement, thus
supporting the tenth hypothesis. This hypothesis suggested that gender did not play a
role in the way a person perceives his or her parents’ involvement. The finding that there
was no significant difference in response to male and female perceptions of their parents’
involvement was consistent with the researcher’s expectation for both the preliminary (M
=2.08, F=1.89, F=0.353, p=0.554) and formal study (M.=2.46, F=2.06, F=2.352,
p=0.128). The finding of this hypothesis was also consistent with previous literature
regarding gender and parental involvement.
For example, Sanders and Herting (2008) found that African-American girls
reported greater parent and teacher support, more involvement in church, better behavior
in school, more self-confidence, and higher grades. These researchers indicated that
female participants felt that their parents were more involved as opposed to male
participant responses. Given this study’s findings, it is important that schools, families,
community agencies and organizations use their combined resources and skills to ensure
that both females and males have the opportunity to benefit from positive contact with
caring supportive adults (Sanders & Herting, p. 159)
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GPA and Parental Involvement
The final hypothesis predicted that students with higher GPA’s would have more
involved parents and significant differences were found in both the preliminary and
formal study. However, findings from the preliminary study were in opposition to the
expected direction. This result can be noted due to the small sample size. There were not
a substantial number of students with higher GPAs who participated in the preliminary
study. Therefore, based on the preliminary study, groups were unbalanced, meaning that
the sample was not totally representative of the population (Mlower =1.83, Mhigher=3.33,
F=8.250, p=0.005). Due to the larger response rate from the formal study, the hypothesis
was supported which supports the results that the researcher expected to find (Mlower
=2.61, Mhigher=2.01, F=5.460, p=0.029).

Limitations of Dissertation
This study contains several limitations. The first limitation is that the preliminary
study had fewer participants and fewer participants with higher GPAs. The second
limitation is that this study only utilized two community colleges within the state of
Mississippi.
Another limitation of this study is that the responses were given by participants in
a small rural area. Due to this fact, the results of this study may not be able to be
generalized.
A limited number of students within the two community colleges were asked to
participate. All the students participating in the study were taking the same class which
may limit the results due to fact that likeminded students tend to take like courses. For
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example, all students in the academic areas as well as those in the vocational areas could
have been surveyed and compared based on differences between those two groups. In
addition, not all students in these classes chose to participate in this study. This may be
due to the lack of faculty members providing instructions or students not wanting to
participate in research.
When investigating perceptions and parental involvement, only student
perceptions of the way they believe their parents should be involved was assessed. The
study did not investigate if the parents of these students’ felt the same way or the actual
level of parental involvement.
Over ninety-two percent of the students who participated in the study were
African American males and females; therefore, the results of this dissertation could not
be generalized beyond the scope of one ethnic group.
The selection of students could have been limited since students attending
community college often are in their first two years of college. This homogeneity of
students may contribute to similarity in viewpoint regarding parental involvement and
satisfaction with parental involvement.
Since the formal study survey was conducted using an on-line format, some of the
participants may not have been able to access the survey during the time it was available
due to computer or Internet connectivity issues. The preliminary study was conducted
using a paper format; the limitation with this format is that if the student was not in class
the day the survey was conducted, the student was not able to participate in the survey.
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Finally, parental perceptions and actual amount of parental involvement were not
ascertained.

Conclusions
Based on the findings of this research, several conclusions can be drawn. In
particular, three themes emerged from students in regard to their parents’ being involved
in their academic achievement. First, students want to be motivated and encouraged by
their parents. Although this finding holds much truth, Forster (2000) noted that the more
the course material appealed to a learner’s intrinsic motivation, the more deeply the
student will be willing to learn and increase their learning to the next level, therefore, not
requiring much encouragement from parents.
Second, students want their parents to be involved. The formal study found that
students who were more satisfied with their parents’ level of involvement had more
involved parents (Mhigher= 1.80, Mlower= 2.92, F=23.046, p=0.000). This result is
comparable to findings provided by the National Survey of Student Engagement (2007),
which stated that parents were more involved in their college student’s life than their
parents were in their collegiate career.
Third, it appears that parents actually play a role in their child’s academic
performance. Students with higher GPAs had more involved parents. Based on the
open-ended question on the survey, the majority of the participants stated that they
simply liked their parents to encourage them, motivate them, and check on their grades.
Additionally, those students who were not aware of their GPA indicated that if they knew
their parents were involved, they would know their GPA.
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Recommendations for Future Research
Several suggestions for future research can be recommended. One
recommendation is that community colleges in other areas of the country and in non-rural
areas of the country be used for data collection. A larger variety of students in a variety
of courses should be surveyed in order to make the results generalizable. Other ethnic
groups should also be surveyed for generalizability of results. Data regarding the actual
amount and types of parental involvement should be collected. Data regarding parents’
perception of parental involvement and types of parental involvement should also be
collected. Students attending four-year colleges and universities should participate in
future research. This will allow research to determine if there are differences based on
the type of school the student attends versus the classification level of the student. The
on-line format should continue to be utilized; however, the availability period might need
to be extended.

Conclusion of Dissertation
Despite limitations and findings of this study, research indicates there is
growing evidence that suggests that when parents and the community are involved in a
child’s education, positive effects on the students, the school, and parents are visible.
However, the following should be noted when assisting students in achieving optimal
academic achievement: (a) everyone plays a role in this process (b) parents must be
aware of their involvement limits, (c) institutions should make parents feel welcome
when they attend different school functions, (d) teachers should make the assignments
interesting, and (e) students should be intrinsically motivated.
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Stouffer (1992) found that parents generally become less involved as their
children grow older. According to Stouffer, this lack of involvement can be attributed to
several reasons such as: the proximity of the school that their children are attending, the
sophisticated curriculum, and the division between subjects and teachers. However, this
research indicates that parents continue to stay involved with their students even after
they enter college and thus contribute to the students’ success.
This dissertation adds to the literature on students in the K-12 setting by serving
as a benchmark for exploring the relationship between parental involvement and
academic achievement in the college setting. This research is foundational for future
studies regarding parental involvement and student success with these students. This
study is pertinent because it explores the concepts that have been previously studied in
the K-12 context and investigates whether or not these concepts apply in the community
college setting.
The fact that these students have been overlooked by researchers adds to the
validity and necessity of this dissertation. Regardless of the lack of attention that has
been given to college students, this dissertation supports declarations from researchers
(e.g., Dixon, 1992) who noted that,
the barrier to more parental involvement is “not parent apathy, but
the lack of support from educators” (p. 15). Dixon concluded by
stating that, “parental involvement, in almost any form, produces
measureable gains in student achievement”, (p. 16)
and Henderson and Mapp (2002) who pointed out that,
“the evidence is consistent, positive, and convincing: families have
a major influence on their children’s achievement in school and
through life. When schools, families, and community groups work
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together, children tend to do better in school, stay in school longer,
and like school more” (p. 7)
and Gao (2003) who concluded that,
“parent involvement remains beneficial in promoting positive
achievement and affective outcomes with these older students,
especially, students’ attitudes and behaviors at school” (p. 37).
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LETTER OF PERMISSION TO FACULTY
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January 21, 2009

Dear Faculty member:
I am currently pursuing my doctoral degree at Mississippi State University. I am
initiating the data collection phase in this process and in an effort to ensure that each
student has an equal opportunity to participate; I would like your assistance in asking
each of your students to be involved in this study.
In order for each student to participate, they will need to visit the link provided in the
attached letter and complete the survey. You may read the letter aloud in class to each
student or issue the letter to them as they depart class so that they may read the document
at their own leisure.
Thank you for your time and assistance.
Sincerely,

Nerma Moore
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January 21, 2009

Dear Student:
My name is Nerma Moore and I am currently pursuing my doctoral degree at
Mississippi State University. I am initiating the data collection phase in this process and
I would like your assistance. In conjunction with Mississippi State University, this
survey has been designed specifically to gain additional insight on parental involvement
and student academic achievement.
All information that will be collected from this survey will be anonymous. In
addition, the data will be grouped or aggregated so that no one individual can be
identified. Before you attempt to fill out the survey, there are three requirements that you
need to be aware of:
1. You MUST log-in with your five-digit student ID number that has been provided
to you by the institution. However, your student ID number will not be attached
to the statistical measures that Survey Monkey uses to analyze data.
2. The survey will no longer be available following January 30, 2009 at 3:30 p.m.
The survey is currently available for you to complete.
3. Please DO NOT complete a second survey as duplicates will not be included.
4. The link to the survey is: http://www.surveymonkey.com/piamsu.
If you should have any questions about this research project, please feel free to
contact me at (662) 621-4274 or my advisor, Dr. Ed Davis at (662)325-2281. For
additional information regarding your rights as a research subject, please feel free to
contact the MSU Regulatory Compliance Office at (662)325-5220. Thank you for your
time and assistance.
Sincerely,

Nerma Moore
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Consent Form
Title of Study: Students’ Perception of Parental Involvement in Academic Achievement
at a Rural Community College
Study Site: Coahoma Community College
Name of Researcher(s) & University affiliation: Nerma Moore, Doctoral Student,
Mississippi State University
Dr. Ed Davis, Advisor, Mississippi State University
What is the purpose of this research project? The purpose of this research study will
be to investigate how community college students perceive their parents involvement in
their achievement based on where they are today.
How will the research be conducted? Each participant will have to fill out a short
questionnaire that will take approximately 20 minutes of their time. The participants will
only be needed on the day that the surveys will be given. The survey will be
administered through an on-line tool and students will be required to enter their five-digit
student ID number provided to them by the institution.
Are there any risks or discomforts to me because of my participation? No.
Will this information be kept confidential? Yes, however, these records will be held
by a state entity and therefore are subject to disclosure if required by law. Although your
student ID numbers will be required for the survey, no one including myself will know
how you responded or who responded to what question.
Who do I contact with research questions? If you should have any questions about
this research project, please feel free to contact me at (662)-621-4274 or my advisor, Dr.
Ed Davis at (662)-325-2281. For additional information regarding your rights as a
research subject, please feel free to contact the MSU Regulatory Compliance Office at
(662) 325-5220.
What if I do not want to participate?
Please understand that your participation is voluntary, your refusal to participate will
involve no penalty or loss of benefits to which you are otherwise entitled, and you may
discontinue your participation at any time without penalty or loss of benefits.
You must be 18 years of age or older to participate in this research. Please keep this form
for your records
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Parental Involvement Assessment
Hello, Student. This survey is designed to gain better insight on parental involvement
and student academic achievement. The data will be grouped or aggregated so that no
one individual can be identified. You are not required to participate in the survey. You
may withdraw at anytime. If you have already completed the survey, I appreciate
your participation, but please do not complete a second survey as duplicates will not
be counted.
1. What is your five-digit ID number that has been provided to you by the institution?
__________
2. What is your gender?
____1. Male
____2. Female
3. Are you a Freshman or Sophomore?
____1. Freshman
____2. Sophomore
4. What is your ethnicity?
____1. American Indian/American Eskimo
____2. Asian; Pacific Islander
____3. Black, Non-Hispanic
____4. Hispanic
____5. White, Non-Hispanic
____6. Multi-Racial
____7. Other ____________
5. What is your age?
____
6. What is your marital status?
____1. Married
____2. Separated
____3. Widowed
____4. Divorced
____5. Single
____6. Other
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7. What was your GPA before the start of this semester?
____1. 4.0
____2. 3.0-3.9
____3. 2.0-2.9
____4. 1.0-1.9
____5. Not sure
8. Which of the following best describes your parents’ income level?
____1. Under $10,000
____2. $10,000 to less than $20,000
____3. $20, 000 to less than $40,000
____4. $40,000 to less than $60,000
____5. More than $60,000
9. What is the highest level of education that either of your parent (s) has completed?
___1. Less than High School completion
___2. High School Diploma
___3. Some College
___4. Vocational Degree or Certification
___5. Associate’s Degree
___6. Bachelor’s Degree
___7. Post Baccalaureate Degree
10. My parents know were the registrar’s office is located on campus.
1

2

3

4

5

11. My parents have met with my instructors during this semester or anytime last
semester.
1

2

3

4

5

12. My parents’ educational level has hindered my learning process.
1

2

3

4

5

13. If my parents had been more involved in my academic endeavors, I would currently
have a higher GPA.
1

2

3
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14. I feel satisfied about the involvement (at this moment) that my parents have had with
my academic achievement.
1

2

3

4

5

15. My parents always attend school activities in which I am involved in.
1

2

3

4

5

16. I score higher marks on my assignments when my parents encourage me to do well.
1

2

3

4

5

17. I feel that if I am rewarded with a gift for making the Dean’s, President’s List, or
receiving Honorable Mention that my parents are involved with my success.
1

2

3

4

5

18. I feel that if I study and go to class on time everyday, even if I do not make all A’s
my parents should be involved in my academic success.
1

2

3

4

5

19. My parents always participate in the activities that are held by the college whether
they are notified of these activities in the newspaper or by e-mail.
1

2

3

4

5

20. My parents encourage me to attend different transfer day events so that I can choose
the right school after graduating from this community college.
1

2

3

4

5

21. My parents are involved in my academic achievement.
1

2

3

4

5

22. My parents always motivate me to try to do a good job in school even if I do not
meet their standards.
1

2

3
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23. My parents are proud of my academic success and my current level of
accomplishment.
1

2

3

4

5

24. Overall, in relation to my community college career, my parents have been very
involved.
1

2

3

4

5

25. List two ways that you feel that your parents could be more involved in your
community college career in order for you to excel on a higher academic level.
1. ___________________________
2. ___________________________


114



APPENDIX G
PRELIMINARY PARENTAL INVOLVEMENT ASSESSMENT

115



Parental Involvement Assessment (PIA)
Hello, Student. This survey is designed to gain better insight on parental involvement
and student academic achievement. The data will be grouped or aggregated so that no
one individual can be identified. You are not required to participate in the survey. You
may withdraw at anytime. If you have already completed the survey, I appreciate
your participation, but please do not complete a second survey as duplicates will not
be counted.

1. What is your gender?
____1. Male
____2. Female
2. What is your age?
____1. Less than 25 years old
____2. 25-44 years
____3. 45-64 years
____4. 65 years and over
3. What is your marital status?
____1. Married
____2. Separated
____3. Widowed
____4. Divorced
____5. Never been married
____6. Single
4. What was your GPA before the start of this semester?
____1. 00-1.9
____2. 1.9-2.9
____3. 2.9-3.9
____4. 3.9-4.9
____5. Not sure
5. Which of the following best describes your parents’ income level? Please check only
one option.
____1. Under $10,000
____2. $10,000 to less than $20,000
____3. $20, 000 to less than $40,000
____4. $40,000 to less than $60,000
____5. More than $60,000
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6. What is the highest level of education that either of your parent (s) has completed?
___1. Less than High School completion
___2. High School Diploma
___3. Some College
___4. Vocational Degree or Certification
___5. Associate’s Degree
___6. Bachelor’s Degree
___7. Post Baccalaureate Degree
For the next 15 questions, circle the number that best fits your situation based on this
scale given: 1= totally agree 2= somewhat agree 3= not sure, or no opinion 4=
somewhat disagree 5=totally disagree
7. My parents know were the registrar’s office is located on campus.
1

2

3

4

5

8. My parents have met with my instructors during this semester or anytime last
semester.
1

2

3

4

5

9. My parents’ educational level has hindered my learning process.
1

2

3

4

5

10. If my parents’ income level was higher, I would have been able to attend a better
college.
1

2

3

4

5

11. If my parents had been more involved in my academic endeavors, I would currently
have a higher GPA.
1

2

3

4

5

12. I feel satisfied about the involvement (at the level I am non now) that my parents
have had with my academic achievement.
1

2

3

4

5

13. My parents always attend school activities in which I am involved in.
1

2

3
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14. I score higher marks on my assignments when my parents encourage me to do well.
1

2

3

4

5

15. I feel that if I am rewarded with a gift for making the Dean’s, President’s List, or
receiving Honorable Mention that my parents are involved with my success.
1

2

3

4

5

16. My parents have told me that I can discuss anything with them that it taking place on
campus.
1

2

3

4

5

17. I feel that if I study and go to class on time everyday, even if I do not make all A’s
that my parents should still be involved in my academic success.
1

2

3

4

5

18. My parents always participate in the activities that are held by the college whether
they are notified of these activities in the newspaper or by e-mail.
1

2

3

4

5

19. My parents encourage me to attend different transfer day events so that I can choose
the right school after graduating from this community college.
1

2

3

4

5

20. My parents have come to visit me in my dorm room on campus.
1

2

3

4

5

21. My parents have assisted me with filling out paperwork, taken me to campus,
purchased textbooks, and assisted me in registering for class to ensure that I had a
smooth transition from high school to college.
1

2

3

4

5

22. My parents are involved in my academic achievement.
1

2

3
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23. On a weekly basis, my parent(s) spends at least 5 hours with me to discuss school
business.
1

2

3

4

5

24. My parents always motivate me to try to do a good job in school even if I do not
meet their standards.
1

2

3

4

5

25. My parents are proud of my academic success and my current level of
accomplishment.
1

2

3
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